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Preface 

 The book is developed for using as a teaching material for EN55401: Basic 

Methodology in Teaching English. The course is designed to prepare the students, especially 

for those who do not have pedagogical background, with essential basic knowledge and skills 

in English teaching including theories and principles, lesson planning, organizing learning 

activities, classroom management, developing teaching materials, and assessment. The book 

provides not only the historical and theoretical background of the field of English language 

learning and teaching but also the practical ideas that the students can apply in their future 

classroom. 

  

 

 

               Worawoot Tutwisoot 

          May, 9th 2017 
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Teaching Administration Plan 

EN55401: Basic Methodology in Teaching English       3 (3-0-6) 

Course Description 

 Study basic theories and principles in teaching English as a foreign language, 

including lesson planning, organizing learning activities, classroom management, developing 

teaching materials, and measurement and evaluation 

Objectives 

 Students should: 

  1. understand the historical background of English language teaching 

  2. understand the theories and principles of English language teaching 

  3. know how to create lesson plans 

  4. be able to organize communicative language learning activities 

  5. know how to manage their own classroom 

  6. know how to create their own teaching materials 

  7. know how to assess the language proficiency    
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Contents 

 

Week Contents Duration 

(Hours) 

Activities 

1 Chapter I: Introduction 3 - Lecture 

- Group Discussion 

2-3 Chapter II: Language Teaching 

Approaches and Methods 

 

6 - Lecture 

- Group Discussion 

4-5 Chapter III: Using Songs and Language 

Games in Language Teaching 

6 - Lecture 

- Group Discussion 

- Demonstration 

- Practice 

6-8 Chapter IV Skills Teaching 

  

 

9 - Lecture 

- Group Discussion 

- Demonstration 

- Practice 

9 Midterm Test 3  
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10-11 Chapter VI: Teaching Materials 6 - Lecture 

- Group Work 

- Practice 

- Presentation 

12-13 Chapter VII: Classroom Management 

   

 

6 - Lecture 

- Group Work 

- Practice 

- Presentation 

14 Chapter VIII: Assessment 

 

3 - Lecture 

- Group Work 

- Practice 

- Presentation 

15-16 Chapter V: Lesson Planning  

 

6 - Lecture 

- Group Work 

- Practice 

- Presentation 

17 Final Examination 3  

 



xvi 

 

Teaching and Learning Activities 

 1. Students are to study the history, theories and principles of language learning and 

teaching and classroom management.  

 2. Students are to discuss the issues concerning language learning and teaching. 

 3. Students are to demonstrate language learning activities. 

 4. Students are to learn how to create lesson plans and learning materials.  

 5. Students are to learn the assessment of language classroom. 

Instructional Materials 

 1. PowerPoint 

 2. Video Clips 

 3. Textbooks 

 4. Worksheets 

Evaluation and Measurement Score 

 1. During - semester evaluation    70% 

  1.1 Attendance and Participation  10% 

  1.2 Teaching Demonstration   30% 

  1.3 Group Presentation   10% 

  1.4 Mid-term Test    20% 
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 2. Final Exam       30% 

Measurement Score 

 A 85 - 100 

 B+ 76 - 84 

 B 70 - 75 

 C+  65 - 69 

 C 60 - 64 

 D+  55 - 59 

 D 50 - 54 

 F 0 - 49 
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Course Syllabus 

CHAPTER I 

INTRODUCTION 

Objectives 

 After studying this chapter, students should be able to: 

  1. explain the role of English as an international language 

  2. explain the challenges concerning English teaching in Thailand 

  3. recognise the meaning of the key terms in language teaching. 

Contents 

 Chapter I discusses the following topics. 

  1. English as an International 

  2. Challenges in English Teaching  

   2.1 Teaching Approaches 

   2.2 Exposure to the Target Language 

   2.3 Self-Directed Learners 

   2.4 Motivation 
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Teaching and Learning Procedures 

 Students participate in the following teaching and learning activities. 

  1. Students are divided into groups of four to five to discuss the role of 

English as an international language and challenges concerning English teaching.  

  2. The representative of each group presents their ideas to the class. After 

all the presentations, the teacher summarises and adds comments. The teacher emphasises 

the meaning of the key terms that students need to know. 

  3. Students are asked to do exercises. Then the teacher presents the possible 

answers and provides the explanations.  

Teaching Materials 

 The teaching materials in this chapter include: 

  1. Textbook 

  2. PowerPoint Presentation 

  3. Exercises 

Evaluation 

 Students will be evaluated from the following activities. 

  1. Participation in group and class discussion. 

  2. Answers from the exercises.  
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Overview 

The sections in this chapter are: 

1.1 English as an International, Second, and Foreign Language 

1.2 Challenges in English Teaching  

1.2.1 Teaching Approaches 

1.2.2 Exposure to the Target Language 

1.2.3 Self-Directed Learners 

1.2.4 Motivation 

Task 1.1 

Discuss with your friends the importance of the English language. How would 

your life change if you speak English? 

        CHAPTER I 
Introduction 

 

 

 

 

 

 

 

 

 

1.1 English as an International, Second, and Foreign Language 

 

 

 

 

 Language is unique to human species. Although other animals have the ability to 

exchange information, the communication system of animals is different from human 

language. In other words, language “distinguishes human beings from other animal 
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species” (Matthews, Comrie, & Polinsky, 1996, p. 10) because human languages are much 

more complex.     

 Language is the most important means of communication in our everyday lives. 

We use language to for communication in order to exchange information with other 

people. For example, you might tell your friends what you did the previous night, tell your 

parents how you feel, compliment your friend’s new dress, or update your Facebook status 

by expressing how you like your special dinner with your boyfriend or girlfriend and etc. 

The main purpose of all these communicative activities is to exchange information by 

using language.    

 Nowadays, we communicate not only with people who share similar mother tongue 

but also with those from foreign countries for various reasons such as for education, work 

opportunities, personal relationship, and holidays in foreign countries. In other words, we 

communicate both within local ‘networks’ and beyond (Block & Cameron, 2002, p. 1). 

One of the reasons is the globalisation that allows people to travel and migrate from one 

place to another. As a result, the target language is required to be learned, either through 

formal education such as language courses or informal one such as participation in social 

activities or both, by the people who are supposed to travel or migrate to that community. 

Although bilingual or multilingual can be commonly found in many parts of the world, 

learning every foreign language used by the people with whom you are about to contact 

would make our lives much more complicated. As a result, an international language is 

used to facilitate the process. 

 Although English is not the most spoken language in the world, it is the most 

important international language spoken by millions of native and non-native speakers 

around the world. English is now regarded as not only the native language of nations such 
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Task 1.2 

In your opinion, is English teaching and learning successful in Thailand? Why? 

as the UK and USA but also a global means of communication (Ur, 2012, p. 4). Apart 

from the international language used to communicate by native and non-native speakers of 

English around the world, it is also perceived as an important tool to get access to 

knowledge since a lot of the body of the knowledge is published in the English language. 

Especially, in the era of information and communications technology, countless 

information is now more accessible for people in almost every area of the world. Although 

the contents on the Internet are published in many languages, a number of important 

information is published in English. Therefore, it can be concluded that those who 

understand English can get access to more knowledge. 

 The importance of English as an international language has been recognised by a 

great number of people resulting in the increasing number of learners of English as a 

second or a foreign language around the world including in Thailand. The issues and 

challenges in English teaching, especially in Thailand, are discussed in the next section. 

1.2 Challenges in English Teaching and Learning 

 

 

 

 In Thailand, English, as well as French, Japanese, Chinese, Korean, and German, is 

regarded as a foreign language. It means that English is not the means of communication 

on a daily basis for the majority of Thais. In the field of World Englishes, the countries 

where English plays less important role in daily communication such as Thailand is 

classified as ‘an expanding circle country’ (Kachru, 1998). On the other hand, in ‘outer 

circle countries’ where English plays more important role for the majority of people such 
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as Singapore, the Philippines, and India, English is regarded as a second language. 

Although English as a Foreign Language (EFL) and English as a Second Language (ESL) 

are not exactly the same in terms of, for example, the opportunity to be exposed to the 

target language, the two terms are commonly used interchangeably in the field of language 

teaching as well as in this book.     

 In Thailand, several foreign languages, such as English, French, Japanese, and 

Chinese, have been learned by Thai students. However, English has been the most learned 

foreign language in Thailand and one of the most important subjects in Thai education 

because it is regarded as one of the most important international languages, as 

aforementioned, and as a required qualification for further education, “career 

advancement” (Foley, 2005, p. 225) and ‘a language of trade and tourism’ (Baker, 2008, p. 

132). As a result, English is a compulsory subject at all levels of Thai education from 

Primary to Tertiary level, and a good command of English is one of the expected outcomes 

of education and the basic requirement for applying to many careers and entry into further 

education. In other words, it is believed that those who speak English might have better 

opportunity in education, career, and life in general. Consequently, the number of learners 

of English has increased continuously in many countries around the world including 

Thailand. 

 In spite of the awareness of the importance of English and the number of years of 

learning in formal education, the outcomes of English learning and teaching--the English 

proficiency of the majority of Thai students--are not satisfactory. We have been facing 

issues and challenges influenced by a number of factors such as students themselves, 

teachers, the curriculum, and the policy of the government. The followings are some issues 

and challenges of English teaching in Thailand.  
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1.2.1 Teaching Approaches 

It is believed that the teaching approaches teachers use in the classroom have 

impacts on students in many ways. For example, the grammar translation approach, which 

is still popular in many classrooms, may result in an inability of students to communicate 

in the target language because communication is not the main goal of such approach. The 

learning and teaching activities, based on the approach chosen, may be perceived by 

students as interesting or boring, meaningful or meaningless. This would consequently 

result in the attitudes of students in learning English. 

On the other hand, how teachers choose the approaches of teaching is also 

influenced by both internal and external factors. Grammar translation approach may be 

chosen because they assume that grammar is more important, or some teachers may be 

good at and feel more comfortable explaining the grammatical rules. Communicative 

approach of teaching, which requires the high level of proficiency in the target language of 

teachers, might be avoided because of the inability to speak the target language fluently. In 

terms of external factors, a teaching approach may be selected to prepare students to be 

able to do the ‘standardised test’ that focuses on the form rather than the use of the target 

language. 

As you can see that the teaching approach influences the way teachers teach and 

the way students learn the target language in the classroom. The next section discusses the 

issue of learning English beyond the classroom.  

1.2.2 Exposure to the Target Language 

In many areas in Thailand, English is not a medium of communication on a daily 

basis. In other words, English is not an immediate need for the majority of Thais. English 
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learning occurs mostly in pedagogical contexts such as school, college, university, and 

private language teaching centres. As a result, for most of Thai students, the opportunity to 

use and to be exposed to the target language beyond the classroom is limited. This is a 

common situation occurring the ‘expanding circle countries’ (Kachru, 1998) including 

Thailand.  

Although the opportunity to physically meet the speakers of English is limited, the 

advanced technology provides us with the opportunity to be exposed to the target language 

in the virtual world. This issue is discussed in the next section. 

1.2.3 Self-Directed Learners 

 Nowadays, Information and Communications Technology (ICT), especially the 

Internet, is not restricted to only people in developed countries but is available in 

developing countries including Thailand. Such widespread use of computer technologies 

provides Thai learners of English with the opportunity to get access to a lot of information 

including authentic materials in the target language. For example, Thai learners can talk 

via Skype with native speakers in the USA or with learners of English in Japan. In 

addition, they can listen to radio programs from British radio station live at the same time 

as the British do. They can also read the newspaper from Australia from their mobile 

phone in their own houses in Thailand.  

However, it cannot be assumed that the accessibility and the availability of the 

learning materials would guarantee the success of all learners. To be autonomous or self-

directed learners, many factors such as determination, motivation, discipline, guidance, 

and learning framework are involved. In other words, advanced technology per se is just a 

kind of tool like blackboard, pens, and books. To encourage students to learn from the 
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resource is far from easy, and to foster self-directed learners is much more complicated. 

Many Thai students cannot be regarded as independent learners. Many of them get used to 

being controlled and told what to do and not to do. In addition, most of the materials used 

and activities done in the classroom are usually chosen by teachers. Students rarely take 

part in the decision making process. In other words, most of Thai students are teacher-

dependent. A lack of learner autonomy can result in a lack of self-directed learning beyond 

the classroom because they are not sure what to choose and how to use those materials for 

their own learning.      

1.2.4 Motivation 

 Motivation is one of the most important factors in learning a new language. 

Motivation is the reason we do what we do. You can force your students to be in the 

classroom but might not be able to force them to learn if they are not willing or motivated 

to do so. According to Self-determination theory, motivation can be divided into two 

categories: intrinsic and extrinsic motivation. If you enjoy doing something, it is called 

intrinsic motivation. For example, you enjoy playing computer games in your free time. 

You are intrinsically motivated to play computer games because the pleasure of doing the 

activity itself, not any other external factors, motivates you to do so. On the other hands, if 

you do something to get rewards or avoid punishments, it is called extrinsic motivation. 

For example, if you come to class because you want to get a good grade, to get a good job 

in the future, to please your parents, or even to avoid punishment from your teachers, you 

are extrinsically motivated. It is agreeable that students with intrinsic motivation tend to do 

better than those with extrinsic motivation. In other words, those who enjoy learning a new 

language tend to be more successful than those who are forced, by external factors, to 

learn. As a result, the challenge for teachers is how to increase students’ intrinsic 
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motivation and how to use rewards, and punishments wisely to extrinsically motivate 

students to learn English. 

1.3 Conclusion 

In this chapter, you learn about the role of English as an international language and 

its importance in the present era. In addition, some of the challenges in English teaching in 

Thailand, including the teaching approaches, a lack of exposure to the target language, and 

self-directed learning are discussed. In the next chapter, the historical background, the 

principles, and the advantages and limitations of some important language teaching 

approaches and methods are discussed. 
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Exercise 1.1 

Directions: Match the key terms with the correct definition 

…..1. English as a Foreign Language  a. resources created for native speakers   

…..2. communication    b. a way of teaching that focuses on   

      grammatical structures of the target language 

…..3. mother tongue     c. those who speak two languages 

…..4.  authentic materials   d. the language that you are learning 

…..5. communicative approach  e. the reason we do what we do 

……6. grammar translation approach f. those who can manage their own learning 

…..7. motivation    g. the study of English in countries where  

      English is generally not a medium of  

      communication 

…...8. target language    h. a way of teaching that focuses on the ability 

      to communicate in the target language 

…..9. independent learners   i. the native language 

…..10.  bilingual    j. exchanging information 
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Exercise 1.2 

Directions: Discuss with your partner your experience in learning English. What are 

the issues and challenges you have faced?  Then complete the following graphic 

organiser. 

 

         

 

 

 

 

 

         

 

English learning  

and teaching 

Teachers Students 

Materials 
Activities 
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Further Reading  

 

 

 

 

 

 

 

Exercise 1.3 

Directions: Discuss with your friends and answer the following questions. 

1. What would happen if there were no international language?  

………………………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………

……………………………………………………………………………………………… 

2. Do you agree that people who speak English have more opportunities in life that those 

who don’t? Why? 

………………………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………

……………………………………………………………………………………………… 

3. Do you agree that spending some time abroad help you improve your English? Why? 

How? 

………………………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………

……………………………………………………………………………………………… 

4. In your opinion, why is not learning and teaching English in Thailand successful? 

………………………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………

……………………………………………………………………………………………… 
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 Course Syllabus 

CHAPTER II 

LANGUAGE TEACHING APPROACHES AND METHODS 

Objectives 

 After studying this chapter, students should be able to: 

  1. explain the goal, the principles, the advantages, and the limitations of the 

language teaching approaches and methods 

  2. demonstrate the language teaching approaches and methods assigned 

  3. recognise the meaning of the key terms in language teaching approaches 

and methods. 

 

Contents 

 Chapter II discusses the following topics. 

  1. Grammar-Translation Method 

  2. Audio-Lingual Method  

  3. Communicative Language Teaching  

  4. Postmethod   
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Teaching and Learning Procedures 

 Students participate in the following teaching and learning activities. 

  1. Students watch three video clips of different language teaching 

demonstration: the grammar-translation method, the audio-lingual method, and the 

communicative language teaching. 

  2. Students are divided into groups of four to five to discuss the goal, the 

principles, the advantages, and the limitations of each demonstration. Then, representative 

of each group presents their ideas to the class. 

  3. Students are asked to demonstrate the teaching method or approach they 

are assigned. After all the presentations, the teacher summarises and adds comments. The 

teacher emphasises the meaning of the key terms that students need to know. 

  4. Students are asked to do exercises. Then the teacher presents the possible 

answers and provides the explanations.  

Teaching Materials 

 The teaching materials in this chapter include: 

  1. Textbook 

  2. PowerPoint Presentation 

  3. Video Clips  

  4. Exercises 
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Evaluation 

 Students will be evaluated from the following activities. 

  1. Participation in group and class discussion. 

  2. Teaching demonstration 

  3. Answers from the exercises.  
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Overview 

The sections in this chapter are: 

2.1 Grammar-Translation Method 

2.2 Audio-Lingual Method  

2.3 Communicative Language Teaching  

2.4. Postmethod   

 CHAPTER II 
 Language Teaching Approaches and Methods  

 

 

 

 

 

 

 

  

 Language teachers and researchers in language education have been searching for 

the best way to teach a second language to their students. Many approaches and methods 

have been proposed. Some have come and gone, some have been criticised and are losing 

ground from the mainstream but remain acceptable and are found in many contexts, while 

some still influence the practice of language teaching today.  

 There are several books that provide the history and background of approaches and 

methods in language teaching  (e.g. Celce-Murcia, 2014; Larsen-Freeman & Anderson, 

2011; Richards & Rodgers, 2014). In this chapter, some key and influential approaches 

and methods are discussed to provide you some historical background, the principles, and 

the limitation of each approach and method. 
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2.1 The Grammar-Translation Method 

 The grammar-translation method originated from the systematic study of the 

grammar of classical languages such as Latin and Greek. As a result, it is sometimes called 

the Classical Method (Larsen-Freeman & Anderson, 2011, p. 13). However, this method of 

learning and teaching started to be applied in the learning and teaching of other modern 

languages in the late eighteenth century and was subsequently known as the Prussian 

Method, the Grammar Method, and the Classical Method  (Hall, 2011, p. 81). Although 

the practice of the grammar-translation method might be different from one classroom to 

another, they share basic principles, which are discussed in the next sections. 

2.1.1 Goal 

 The main goal of the grammar-translation method at the ancient time was the 

ability to understand the written texts of the target language and to translate them into the 

form of written texts in the mother tongue or vice versa. Once it is introduced into modern 

language classrooms, the goal of this method is similar. It can be noticed that the goal of 

this method is not the ability to communicate with other people in social interaction. 

Task 2.1 

Directions: Watch the video clips demonstrating the grammar-translation method, 

the audio-lingual method, and the communicative language teaching. Discuss with 

your friends the similarities, the differences, the advantages, and the limitations of 

each classroom. In your opinion, which one is the most appropriate in teaching 

English?     
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2.1.2 Principles 

 Basically, the learning and teaching activities are designed to achieve the goal of 

the method. As aforementioned, the main goal of the grammar-translation method is the 

understanding of grammatical rules of the target language because it is believed that 

learning a new language is equivalent to learning the structures of that language. 

Consequently, the exercises are to analyse the grammatical features of the target language 

and vocabulary from difficult written texts. Teachers choose some grammatical rules they 

want to teach and then explain them by using students’ native language. In addition, 

difficult words are translated into the native language of students and students write down 

the equivalent near the target language. Then students were required to complete grammar 

and vocabulary exercises derived from the reading passage. Translation, as suggested by 

the name of the method, is also used as an exercise to practice the grammatical structures 

of the target language. The exercise can be either the translation from the target language 

into the native language or vice versa. Oral activities, which are not the focus of this 

method, rarely happen. If any exist, the focus is not on communication but rather on 

pronunciation of words in the target language. Therefore, the target language is not often 

used as a medium of instruction.     

2.1.3 Advantages and Limitations 

 The advantage of the grammar-translation method is that the accuracy of the 

grammatical structures of the target language is emphasised because they are explained 

explicitly. The teaching of grammar in this method is often taught deductively: the rules 

are taught first, and the practice is done later. However, the limitation of this method is that 

students tend to have a limited ability to communicate in the target language. This is not 

surprising because communication is not the goal of this method. The target language is 
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seldom used by both teachers and students. In addition, the exercises done in the classroom 

are designed to practice grammatical features regardless of the contexts and are not always 

meaningful. Although this method has been criticised for a lack of the opportunity to 

communicate, this method can still be found in many classrooms in Thailand. One of the 

reasons might be that this method does not require a high level of language proficiency of 

teachers. As a result, some teachers might feel more comfortable and confident to teach 

and explain the grammatical rules by using their native language. Another reason might be 

that grammar is still an important part of high-stakes test because it is perceived as one of 

the goal of language learning. In addition, it is easier to assess than other skills such as 

speaking and writing.    

 2.2 Audio-Lingual Method 

 Audio-Lingual method originated at the end of the Second World War in order to 

enhance the language ability of US soldiers to be able to communicate in a foreign 

language. As a result, it is sometimes known as the Army Method (Hall, 2011). The next 

sections discuss the goal, the learning activities, and the advantages and limitations of this 

method respectively.  

2.2.1 Goal 

 This method is influenced by behaviourism which views learning as a process of 

habit formation through reinforcement: positive feedback for correct use and negative 

feedback for incorrect use. The goal of this method is to practice oral skills. Students are 

expected to memorise the whole dialogue and perform it accurately. Correct dialogue with 

accurate pronunciation is the goal of this method.  
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2.2.2 Principles 

 The lesson begins with the presentation of a dialogue by the native speaking 

teacher. Students repeat after the teacher line by line to make sure that they are able to 

memorise the dialogue with no errors. The language is severely controlled and limited 

(Celce-Murcia, 2014, p. 6). The dialogue is repeated many times since it is believed that 

students can improve their oral skills through drills and practice. Finally, students recite 

the dialogue with their partner with perfect pronunciation.  

2.2.3 Advantages and Limitations 

 The audio-lingual method focuses on the accuracy of the performance of the 

dialogue. As a result, correct pronunciation is stressed from the beginning  (Celce-Murcia, 

2014, p. 6) and regarded as the advantage of this method. However, reciting the dialogue is 

similar to neither speaking nor communicating. Perfect recitation of students might be the 

product of good memorisation and practice rather than the ability to use the target 

language. Students might recite the dialogue perfectly without understanding the meaning 

of the scripts. However, speaking or generating sentences requires innate knowledge of 

grammatical rules rather than the process of habit formation. I agree that “practice makes 

perfect” but the only perfect parts are those we practice. Unfortunately, it is not possible to 

practice every possible sentence in the target language. In addition, this method has been 

critisised for unmotivated drilling activities and a lack of the opportunity and the ability to 

communicate. This made this method less popular and gave way to the communicative 

approach to second language teaching.  
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2.3 Communicative Language Teaching 

 The communicative language teaching has attracted language teachers, language 

educators, and researchers in the field of language teaching around the world for several 

decades and continues to be popular today. It is believed that the ultimate goal of foreign 

language learning is the competence to communicate in the target language. This approach 

is the result of a paradigm shift from the focus on language structures to on language 

functions and communication (Hall, 2011). The goal, the learning activities, and the 

advantages and limitations of this approach are discussed in the next sections respectively. 

2.3.1 Goal 

 According to the communicative language teaching, the process of learning a 

second language should be done through the use of the target language communicatively 

focusing on “real communication and the exchange of information” (Richards & Rodgers, 

2001, p. 204). As a result, the ultimate goal of the communicative language teaching is the 

ability to communicate with other people in the target language (Celce-Murcia, 2014, p. 8). 

Social functions are as important as vocabulary and grammatical structures.  

2.3.2 Principles 

 Learning activities should represent real life situations and require learners to 

communicate using their existing linguistic resources in order to develop their linguistic 

ability. According to the communicative language teaching, communication refers to the 

process of exchanging information through authentic tasks using authentic materials. In 

addition, skills, including listening, speaking, reading, and writing, are integrated. As a 

result, the learning activities are usually done in pair or group. One of the most popular 

learning activities is ‘an information gap activity’. The main goal of this activity is that 



25 

 

Task 2.2 

Each group is assigned to demonstrate a 10-minute lesson using the grammar-

translation method, the audio-lingual method, and the communicative language 

teaching. 

students who have different sets of information can exchange the information by using the 

target language. Roleplaying activities are as well done to improve the ability to 

communicate. Students are to play the roles assigned by the teacher to complete the task. 

For example, one student is a seller while the other is a customer. The teacher should be 

fluent in the target language and is responsible for facilitating communication (Celce-

Murcia, 2014, p. 8). 

2.3.3 Advantages and Limitations 

 The communicative language teaching views language as communication: “a social 

tool which speakers use to make meaning, speakers communicate about something to 

someone for some purpose” (van Esch & St. John, 2003, p. 24). One of its outstanding 

advantages is that it encourages the use of the target language for communication which is 

believed would enhance the communicative competence of students.  

 However, since the main focus is on fluent communication, this approach has been 

criticised that the accurate use of the target language is sometimes neglected. In addition, 

communicative activities require native or native-like teachers, but such qualified teachers 

might not always be available in all classrooms especially in remote parts of Thailand   
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2.4 Postmethod  

  The concept of method has been criticised for its limitation because one method 

often sticks to only one set of prescribed procedures. Prabhu (1990) argues that different 

method is best for different circumstances. As a result, we do not need to find the best 

method because there is no one method that fits all teaching and learning contexts. What 

we should look for is not alternative methods but ‘an alternative to method’ 

(Kumaravadivelu, 2006, p. 67). Many applied linguists and educators agree that we are in 

the postmethod era where well-established principles from any approaches, methods, and 

techniques can be selected and integrated to suit individual circumstance we are in.   

 Many sets of principles in language teaching have been proposed. For example, 

Kumaravadivelu (1994) suggests a strategic framework for second language teaching: 1) 

Maximize learning opportunities, 2) Facilitate negotiated interaction, 3) Minimize 

perceptual mismatches, 4) Activate intuitive heuristics,  5) Foster language awareness, 

6) Contextualize linguistic input, 7) Integrate language skills, 8) Promote learner 

autonomy, 9) Raise cultural consciousness, and 10) Ensure social relevance. Ellis (2005) 

proposed the principles of instructed language learning as follows: 

 1. Instruction needs to ensure that learners develop both a rich repertoire of  

 formulaic expressions and a rule-based competence 

 2. Instruction needs to ensure that learners focus predominantly on meaning 

 3. Instruction needs to ensure that learners also focus on form 

 4. Instruction needs to be predominantly directed at developing implicit knowledge 

 of the L2 while not neglecting explicit knowledge 



27 

 

 5. Instruction needs to take into account the learner’s ‘built-in syllabus’ 

 6. Successful instructed language learning requires extensive L2 input 

 7. Successful instructed language learning also requires opportunities for output 

 8. The opportunity to interact in the L2 is central to developing L2 proficiency 

 9. Instruction needs to take account of individual differences in learners 

 10. In assessing learners’ L2 proficiency it is important to examine free as well as  

 controlled production (Ellis, 2005). 

2.5 Conclusion 

 In this chapter, you learn about some important language teaching approaches and 

methods that have influenced the field of English language teaching for decades. The 

approaches and methods that are selected to present in this chapter include the grammar-

translation method, the audio-lingual method, and the communicative language teaching. 

You have learned the historical background, the goal, the principles, the advantages, and 

the limitations of each approach and method respectively. In addition, you have learned 

that we are, arguably, in the postmethod era where teachers should select and integrate the 

principles from any approaches and methods to suit their own circumstances.  

 In the next chapter, you will learn how to use songs and language games not only 

to entertain your students but also to improve their language skills. 
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Methods and Approaches in Language Teaching 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Exercise 2.1 

Directions: Match the key terms with the correct definition 

…..1.  grammatical rules  a. the correctness of the language use 

…..2. medium of instruction  b. rules first, examples later 

…..3. accuracy   c. structures of the language 

…..4.  fluency    d. learning rules through the exposure to the target  

     language 

…..5. deductive approach  e. teaching or learning several skills at the same time   

……6. inductive approach  f. the language that you use to teach your students 

…..7. integrated skills   g. a learning activity that requires students to  

     exchange information 

…...8. information gap activity h. a learning activity that students have to use the  

    target language in the situation that they are assigned 

…..9. roleplaying   i. conversation 

…..10.  dialogue   j. the way that students produce the language  

     smoothly 
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Exercise 2.2 

Directions: Match the characteristic of the teaching methods and approaches by 

circling the number of the statement in the appropriate column. Please note that some 

statements can be in more than one column. 

Grammar-translation 

Method 

Audio-lingual Method Communicative Language 

Teaching 

 

1          2          3           4      

5          6         7            8 

 

1          2          3           4      

5          6         7            8 

 

1          2          3           4      

5          6         7            8 

 

1. The teacher should be a native speaker of the target language.  

2. The native language of students is commonly used. 

3. Communication is not the main goal. 

4. Listening and speaking are more emphasised than reading and writing. 

5. Accuracy is more important than fluency. 

6. Accurate pronunciation is one of the main goals. 

7. The language is extremely controlled. 

8. The learning activities are normally done in pair. 



30 

 

References 

Celce-Murcia, M. (2014). An overview of language teaching methods and approaches. In 

M. Celce-Murcia, D. Brinton, M.,  & M. Snow, A. (Eds.), Teaching English as a 

second or foreign language. Boston, MA: HEINLE CENGAGE Learning. 

Edge, J., & Garton, S. (2009). From experience to knowledge in ELT. Oxford: Oxford 

University Press. 

Ellis, R. (2005). Principles of instructed language learning. System, 33, 209-224. 

Hall, G. (2011). Exploring English language teaching: Language in action Abingdon, 

Oxon: Routledge. 

Kumaravadivelu, B. (1994). The postmethod condition: (E)merging strategies for second/ 

foreign language teaching. TESOL Quarterly, 28(1), 27-48. 

Kumaravadivelu, B. (2006). TESOL methods: Changing tracks, challenging trends. 

TESOL Quarterly, 40, 59-81. 

Larsen-Freeman, D., & Anderson, M. (2011). Techniques & principles in language 

teaching (3 ed.): Oxford University Press. 

Lightbown, P. M., & Spada, N. (2013). How languages are learned (4th ed.). Oxford: 

Oxford University Press. 

Prabhu, N. S. (1990). There is no best method--why? TESOL Quarterly, 24(2), 161-176. 

Richards, J. C., & Rodgers, T. S. (2001). Approaches and methods in language teaching (2 

ed.): Cambridge University Press. 

Richards, J. C., & Rodgers, T. S. (2014). Approaches and methods in language teaching (3 

ed.): Cambridge University Press. 



31 

 

van Esch, K., & St. John, O. (2003). A framework for freedom. In K. v. Esch & O. S. John 

(Eds.), A framework for freedom: Learner autonomy in foreign language teacher 

education (pp. 1-29). Frankfurt am Main: Peter Lang. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



32 

 

 

 

 



33 

 

Course Syllabus 

CHAPTER III 

USING SONGS AND LANGUAGE GAMES  

IN LANGUAGE TEACHING 

Objectives 

 After studying this chapter, students should be able to: 

  1. explain the principles of using songs and language games to improve 

language skills   

  2. choose songs and language games to suit the objectives of the lesson  

  3. demonstrate the use of songs and language games in the language 

classroom. 

Contents 

 Chapter III discusses the following topics. 

  1. Principles of Using Songs and Language Games in Language Teaching  

  2. Examples of Learning Activities of Using Songs 
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Teaching and Learning Procedures 

 Students participate in the following teaching and learning activities. 

  1. Students are divided into groups of four to five and discuss the 

advantages and the limitations of using songs and language games in English teaching. 

Moreover, students are asked to brainstorm on how to use song and language games to 

improve language skills. 

  2. The representative of each group presents their ideas to the class. After 

all the presentations, the teacher summarises and adds comments.   

  3. The teacher presents the principles of using songs and language games in 

teaching English and some examples of songs and language games that are commonly 

used. 

  4. The teacher demonstrates how to manage learning activities using songs 

and language games. 

  5. Students are asked to demonstrate a short English lesson using a song 

and a language game. After all the presentations, the teacher summarises and adds 

comments.   

  6. Students are asked to do exercises. Then the teacher presents the possible 

answers and provides the explanations.  
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Teaching Materials 

 The teaching materials in this chapter include: 

  1. Textbook 

  2. PowerPoint Presentation 

  3. Video Clips  

  4. Exercises 

Evaluation 

 Students will be evaluated from the following activities. 

  1. Participation in group and class discussion. 

  2. Teaching demonstration 

  3. Answers from the exercises.  
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Overview 

The sections in this chapter are: 

3.1 Principles of Using Songs and Language Games in Language Teaching  

3.2 Examples of Learning Activities of Using Songs   

 CHAPTER III 
 Using Songs and Language Games in Language Teaching  

 

 

 

 

 

 

 You have learned so far the role of English as an international language, the 

challenges in English teaching, and some important language teaching approaches and 

methods. In this chapter, you will learn the classroom practice which includes the use of 

songs and language games. 

 

  

 

 

 

3.1 Principles of Using Songs and Language Games in Language Teaching  

 It is obvious that the advantage of using songs and language games in language 

teaching is that they are fun. However, entertainment is not the ultimate goal of teaching 

Task 3.1 

Directions: Discuss with your friends the advantages and limitations of using songs 

and language games in learning a second language. Which songs and language games 

can you think of? Brainstorm on how you can use songs and language games to 

improve your students’ language skills. 
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and learning a new language. As a result, this section discusses the principles of using 

songs and language games to improve students’ English skills. 

3.1.1 The songs or the language games that you choose must be relevant to the 

objectives of the lesson. 

 A song or a language game is normally done as one section of the lesson. As a 

result, it should be carefully selected to be relevant to the objectives of the lesson. If it is 

done as a warm-up activity, it should be done to prepare students for the rest of the lesson. 

For example, if one of your objectives is concerning about the ability to describe people, 

the song that you chose should contain some adjectives that can be used in describing 

appearances or feelings. The language game that you chose should prepare students with 

the vocabulary or structures that students can use in the following activities.  On the other 

hand, if it is done in the practice or wrap-up process, it should review or retrieve the 

knowledge and skills that they have learned. 
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3.1.2 Students must learn some features of the target language such as grammatical 

structures, vocabulary, and pronunciation. 

 Apart from selecting the right materials to suit the objectives of the lesson, the 

design of the activities is important as well. Songs and language games can be perceived as 

a kind of teaching materials. It means that the songs and the language games per se, 

without pedagogical purposes and framework, cannot improve the target language skills of 

students.  We, teachers, need to design the use of songs and language games to improve at 

least one feature of the target language. For example, you may use a nursery rhyme or a 

Task 3.2 

Directions: Work in a group of four to five people. Find songs and language games 

that suit the objectives of the following lessons and present them to the class. 

Objectives Songs Language Games 

1. Students are able to 

buy and sell things. 

  

2. Students are able to 

give directions. 

  

3. Students are able to 

tell the things that like 

and dislike. 
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tongue twister to practice the pronunciation of some confusing sounds in English such as 

“ch” and “sh”. You may use a popular song containing a particular grammatical structure, 

and that structure impacts the understanding of the meaning of the song. It’s your 

responsibility, as teachers of English, to design the activity and to choose the song and 

language game to suit the objective that you have planned.  

 

 

 

 

 

 

 

 

 

 

 

3.1.3 Students must take active roles in the activities.  

 Since the ultimate goal of any second language learning and teaching activities is 

that students’ language skills improve. In order to do so, students must take active roles in 

the activity. For example, if your objective of the activity is to practice pronunciation, your 

Task 3.3 

Directions: Work in a group of four to five people. Find a song or a language game 

and discuss the language feature that you want to focus. Then, present your ideas to 

the class. 

Songs or Language Games Language feature that you want to focus 
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students must practice pronouncing through songs or games rather than just sit and listen. 

If you are to use a language game, try your best to engage all students, if possible, in the 

game and encourage them to use the target language during the activity. It should be noted 

that learning is less effective if students are passive.    

3.1.4 Competition should be used carefully.   

 As you may be aware, language games are fun activities to do. As a result, many of 

your students love them. Some teachers make the learning activities even more fun by 

adding competition. If you divide your students into teams and encourage them to compete 

each other, they will be highly motivated to fight to be the winner even without any 

concrete prizes. It is obvious that competition can increase the motivation to participate in 

the learning activities. However, competition does not always increase the motivation to 

learn the target language as a whole. This is because, by using competition, students are 

extrinsically motivated by the desire to win or by the prizes they are promised. This might 

or might not impact the intrinsic motivation to learn English after the game. 

 The other issue worth mentioning is that the fairness of the language game is vital. 

As mentioned above that students really want to win the competition, the rules must be 

explained clearly to make sure all students understand how to play the game. In addition, 

the criteria of judgment must be clear and fair so that students would accept the result of 

the competition. In conclusion, competition can be used to motivate students to participate 

in the activities but should be used wisely and carefully.  

3.2 Examples of Learning Activities of Using Songs 

 A song is a kind of authentic materials just like newspaper, magazines, and movies.  

Whether or not the materials can improve the language skills depends on the pedagogical 
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design of the learning and teaching activity. This section discusses some of the 

possibilities of using songs in English teaching. The example of the song is “Thinking out 

loud” by Ed Sheeran. Here is the lyric of the song. 
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Thinking out loud 

Ed Sheeran 

When your legs don't work like they used to before 

And I can't sweep you off of your feet 

Will your mouth still remember the taste of my love 

Will your eyes still smile from your cheeks 

And darling I will be loving you 'til we're 70 

And baby my heart could still fall as hard at 23 

And I'm thinking 'bout how people fall in love in mysterious ways 

Maybe just the touch of a hand 

Oh me I fall in love with you every single day 

And I just wanna tell you I am 

So honey now 

Take me into your loving arms 

Kiss me under the light of a thousand stars 

Place your head on my beating heart 

I'm thinking out loud 

Maybe we found love right where we are 

When my hair's all but gone and my memory fades 

And the crowds don't remember my name 

When my hands don't play the strings the same way, mm 

I know you will still love me the same 

'Cause honey your soul can never grow old, it's evergreen 

Baby your smile's forever in my mind and memory 

I'm thinking 'bout how people fall in love in mysterious ways 

Maybe it's all part of a plan 

I'll just keep on making the same mistakes 

Hoping that you'll understand 

But baby now 

Take me into your loving arms 

Kiss me under the light of a thousand stars 

Place your head on my beating heart 

I'm thinking out loud 

That maybe we found love right where we are, oh 

So baby now 

Take me into your loving arms 

Kiss me under the light of a thousand stars 

Oh darling, place your head on my beating heart 

I'm thinking out loud 

That maybe we found love right where we are 

Oh maybe we found love right where we are 

And we found love right where we are 
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3.2.1 Listening for Specific Words 

 Obviously, a song is a good material for practicing listening skill. However, 

listening to understand the meaning of the whole song is not easy for beginners. As a 

result, listening for specific words can be used since it helps students stay focused on 

particular parts of the sentence.  For example, you can choose to delete some words from 

the lyric and encourage your students to listen and specify the missing words.   

 

 

 

 

Figure 3.1 Worksheet for Listening for Specific Words 1 

An alternative way for very beginners is to have choices of words for students to choose 

from. 

 

 

 

 

 

 

Figure 3.2 Worksheet for Listening for Specific Words 2 

Directions: Listen to the song and fill in the missing words. 

When your ….(1).... don't work like they used to before 

And I can't sweep you off of your ….(2)…. 

Will your ….(3)…. still remember the taste of my love 

Will your ….(4)…. still smile from your cheeks 

Directions: Listen to the song and fill in the blanks by choosing from the correct 

words from the list. 

 

 When your ….(1).... don't work like they used to before 

And I can't sweep you off of your ….(2)…. 

Will your ….(3)…. still remember the taste of my love 

Will your ….(4)…. still smile from your cheeks 

legs head eyes ears hands  feet mouth arms hair 
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3.2.2 Practicing Pronunciation 

 The other obvious advantage of using songs in language learning and teaching is 

that it can be used to practice pronunciation. This is because songs are normally sung by 

native speakers of that language and can be used as a model for practicing pronunciation. 

One of the most well-known activities is to have students sing along the song. The teacher 

can teach students line by line and focus on some words that are difficult to pronounce to 

make sure that students pronounce the words and sing the song appropriately.  

3.2.3 Focusing on Vocabulary, Idioms, and Grammatical Structures   

 A song is an authentic material normally written by and for speakers of that 

language. It contains vocabulary and idioms of the language that students can learn from. 

For example, in “Thinking out loud”, there are several vocabulary and idioms that you can 

choose to explain such as “fall in love”, “make mistakes”, and “think out loud”.  

Moreover, you can choose some grammatical structures to have students notice and 

practice. For example, by using “Thinking out loud”, you can point out the use of future 

simple tense. It other words, songs can be used as a springboard for discussing the function 

of a specific grammatical feature (Simpson, 2015). 

3.2.4 Listening or Reading the Lyric for Comprehension 

 Listening or reading comprehension is one of the most important, but also difficult, 

skills in using songs for language learning and teaching. In order to comprehend the 

meaning of the song, students need to recognise and understand the meaning of the words 

and the structures. Some songs are difficult to understand even for native speakers of that 

language. As a result, the song used in the classroom should be chosen carefully to suit the 

level of language proficiency of students and the objectives of the lesson. Moreover, top-
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down model of listening and reading should be used. For example, you might have 

students guess the meaning of the song from the title to activate their background 

knowledge. The teacher might also ask questions for students to use as a guide and 

encourage students to find the answers from the song.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Exercise 3.1 

Directions: Listen to the following songs and discuss with your friends which language 

feature you can teach. 

Songs Language Features 

1.   

2.  

3.  

4.  

5.   

 

Task 3.4 

Directions: Work in a group of four to five people. Prepare and demonstrate an 

activity using a song and a language game to the class. 
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Appendix 

1. Examples of Songs   

   

   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Head and shoulders, knees and toes 

Head and shoulders, knees and toes, knees and toes.  

Head and shoulders, knees and toes, knees and toes.  

And eyes and ears, and mouth and nose.  

Head and shoulders, knees and toes, knees and toes 

Baa Baa Black Sheep 

Baa, baa black sheep 

Have you any wool? 

Yes sir, yes sir 

Three bags full. 

 

One for my master 

And one for my dame 

And one for the little boy 

Who lives down the lane. 
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If you are happy 

If you're happy and you know it, clap your hands (clap clap) 

If you're happy and you know it, clap your hands (clap clap) 

If you're happy and you know it, then your face will surely show it 

If you're happy and you know it, clap your hands. (clap clap) 

 

If you're happy and you know it, stomp your feet (stomp stomp) 

If you're happy and you know it, stomp your feet (stomp stomp) 

If you're happy and you know it, then your face will surely show it 

If you're happy and you know it, stomp your feet. (stomp stomp) 

 

If you're happy and you know it, shout "Hurray!" (hoo-ray!) 

If you're happy and you know it, shout "Hurray!" (hoo-ray!) 

If you're happy and you know it, then your face will surely show it 

If you're happy and you know it, shout "Hurray!" (hoo-ray!) 
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Five Little Monkeys 

Five little monkeys jumping on the bed 

One fell off and bumped his head 

So Momma called the doctor and the doctor said 

No more monkeys jumping on the bed! 

Four little monkeys jumping on the bed 

One fell off and bumped his head 

So Momma called the doctor and the doctor said 

No more monkeys jumping on the bed! 

Three little monkeys jumping on the bed 

One fell off and bumped his head 

So Momma called the doctor and the doctor said 

No more monkeys jumping on the bed! 

Two little monkeys jumping on the bed 

One fell off and bumped his head 

So Momma called the doctor and the doctor said 

No more monkeys jumping on the bed! 
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Old MacDonald Had A Farm 

Old MacDonald had a farm 

Ee i ee i o 

And on his farm he had some chicks 

Ee i ee i o 

With a cluck-cluck here 

And a cluck-cluck there 

Here a cluck, there a cluck 

Everywhere a cluck-cluck 

Old MacDonald had a farm 

Ee i ee i o 

Old MacDonald had a farm 

Ee i ee i o 

And on his farm he had some cows 

Ee i ee i oh 

With a moo-moo here 

And a moo-moo there 

Here a moo, there a moo 

Everywhere a moo-moo 

Old MacDonald had a farm 

Ee i ee i o 

Old MacDonald had a farm 

Ee i ee i o 

And on his farm he had some pigs 

Ee i ee i o 

With an oink-oink here 

And an oink-oink there 

Here an oink, there an oink 

Everywhere an oink-oink 

Old MacDonald had a farm 

Ee i ee i o 
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2. Examples Language Games 

 

 

  

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 Bingo  

Level: Any Level 

1. Give each student a blank bingo grid and ask them to fill in the bingo grid with 

words in the category that you want to focus (fruits, animals, numbers, colours 

etc.) 

2. The teacher (or a student) calls out the words until a student gets three in a 

diagonal or horizontal row. 

  

 Ball Game 

Level: Any Level 

1. Students stand up in a circle around the teacher.  

2. The teacher throws a ball to a student and asks a question, e.g.: "Say a month". 

3.  The student then responds and throws the ball back to the teacher.  

4. The teacher then throws the ball to another student and asks another question.   
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Describing Appearances of People 

Level: Low to low intermediate 

1. Each student is given one sheet of paper.   

2. The teacher (or a student) describes the appearances of a person, and the rest of the 

class draws the person being described. 

Twenty Questions 

Level: Any Level 

1. A student chooses a word (an object, an occupation, etc.) 

2. Other students try to discover what it is by asking twenty Yes/No questions. For 

example, if it is an occupation, the questions might be as follows: 

 - Do you work alone? 

 - Do you work in a hospital? 

 - Do you work with children?  
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Course Syllabus 

CHAPTER IV 

SKILLS TEACHING 

Objectives 

 After studying this chapter, students should be able to: 

  1. explain the principles of teaching language skills 

   2. demonstrate teaching activities focusing on each skill. 

Contents 

 Chapter IV discusses the following topics. 

  1. Teaching Listening Skill  

  2. Teaching Reading Skill 

  3. Teaching Speaking Skill 

  4. Teaching Writing Skill  

Teaching and Learning Procedures 

 Students participate in the following teaching and learning activities. 

  1. Students are divided into groups of four to five to study the principles of 

teaching each language skill. 

  2. Each group prepares and demonstrate the teaching of each skill. 

  3. The teacher gives comments and summarises the lesson. 
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Teaching Materials 

 The teaching materials in this chapter include: 

  1. Textbook 

  2. PowerPoint Presentation 

  3. Video Clips  

Evaluation 

 Students will be evaluated from the following activities. 

  1. Participation in group and class discussion. 

  2. Teaching demonstration 
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Overview 

The sections in this chapter are: 

1. Teaching Listening Skill  

2. Teaching Reading Skill 

3. Teaching Speaking Skill 

4. Teaching Writing Skill  

 CHAPTER IV 
 Skills Teaching  

 

 

 

 

 

 

 In Chapter III, you learn some ideas of using songs and language games in 

language teaching. As I mentioned, that kind of activities is normally used as one part of 

the lesson such as a warm-up and a practice. In this chapter, you will learn how to teach 

language skills.  

 Basically, the language skills are divided into two categories. First, listening and 

reading are receptive skills. One of the goals of receptive skills is to comprehend the 

messages that you are listening to or reading. The other one is productive skills. The goal 

of productive skills is to produce the language in either oral or written mode. The 

following sections discuss how to teach each language skill respectively.   

4.1 Teaching Listening Skill  

 Listening skill is often perceived as the first skill we use especially when we learn 

our first language. In other words, we initially receive the language input through listening 

before we can produce the language through speaking. In second language learning 

process, listening also plays a very important role. 
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 Basically, the language input that students listen to is from their teachers. If you 

speak English in the classroom, students will try to understand your lesson. This is a kind 

of natural way to practice listening skills. However, as discussed in Chapter I, not all 

teachers use English as a medium of instruction in the classroom. In many cases, some 

unqualified teachers cannot produce proper language for students to listen to.  As a result, 

pre-recorded audio/ video, spoken by native or near native speakers, can be used as 

language input. Apart from proper teaching materials, you also need a well-designed 

learning activity that can effectively improve students’ listening skills. The following 

sections discuss four kinds of activities that you can use in your classroom: Listen and 

Restore, Listen and Sort, Listen and Compare, and Listen and Match (adapted from Goh, 

2014, p. 82). 

4.1.1 Listen and Restore 

 The idea of “listen and restore” is to have students listen and try to find (and 

correct) the mistakes of the written script. The script is amended by the teacher by 

replacing some words with other words purposefully. The replacements can be based on 

the pronunciation to see whether students can recognise the sounds that might be difficult 

for non-native speakers to differentiate such as “watch” and “wash”, “live” and “leave”, 

and “rice” and “lice”. On the other hand, the replacements can be the synonyms or 

antonyms so that it would give some hints for students to guess. In case of beginners, you 

might provide some hints to your students such as stating the amount of the wrong words, 

underlining the wrong words, and providing choices. Here is an example of the activity. 
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Figure 4.1 Worksheet for Listen and Restore 

(Source: https://www.youtube.com/watch?v=9HUcrW2-ytk) 

 

 The advantage of this activity is that it requires students to listen very carefully in 

order to complete the task.  However, the limitation of the activity is that comprehension is 

not the focus. In other words, students do not need to understand what they are listening to 

in order to complete the task.  

 

 

 

Directions: Listen and find the wrong words. Then correct the words. 

Nobody likes junk mail… But this pile of rabbit might contain just what Nicola 

White is looking at. She searches for messages in bottles in the banks of the River 

Thames in New Zealand. Nicola's found over 13 in two years, including a 

declaration of hate and an appeal for a job. It seems, in this case, bottling up your 

feelings is a good way of hiding them. 

 
Original script 

Nobody likes junk mail… But this pile of rubbish might contain just what 

Nicola White is looking for. She hunts for messages in bottles on the 

banks of the River Thames in England. Nicola's found over 30 in three 

years, including a declaration of love and an appeal for a job. It seems, in 

this case, bottling up your emotions is a good way of sharing them. 
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4.1.2 Listen and Sort  

 The idea of “listen and sort” is to have students listen to a dialogue or a story and 

put the scrambled sentences into the right order. Here is an example of the activity. 

 

 

 

 

 

 

 

 

 

 

 

 

 

(Source: http://learnenglishteens.britishcouncil.org.cn/comment/48394) 

 

 

Original Script 

Interviewer:  Hello, Dan. 

Dan:  Hi. 

Interviewer:  Can you tell me about a typical day in your life for the school magazine? 

Dan:  Yeah, sure. 

Interviewer:  So, what time do you get up? 

Dan:  Oh, I get up very early. I get up every day at 5 o’clock and go to the pool. Then I 

swim from 6 o’clock to 8 o’clock. 

Interviewer:  You get up at 5 o’clock? Wow, that’s early! 

Dan:  Yeah. Then at 8 o’clock I have a shower, I get dressed and I have breakfast. I 

have a big breakfast: cereals, toast, bacon and eggs and orange juice. 

Interviewer:  What do you do after breakfast? 

Dan:  At 11 o’clock I go to university. I’m studying sports science and I have classes 

from 11 o’clock to 4 o’clock. 

Interviewer:  When do you have lunch? 

Dan:  I have lunch at about 2 o’clock at the university. 

Interviewer:  What do you do after classes? 

Dan:  Sometimes I go to the gym and sometimes I meet my friends at a café. 

Interviewer:  What time do you have dinner? 

Dan:  I have dinner at 7 o’clock, then I watch TV or go online and I usually go to bed 

at 10 o’clock. 

Interviewer:  Thanks, Dan. That’s a busy day! 
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Figure 4.2 Worksheet for Listen and Sort 

 

 If you do this kind of activity yourself, you might find it difficult to rearrange the 

sentences. It is because you cannot put the number of the sentence that you are hearing if 

you do not know the number of the previous sentence. This can be called a “technical 

problem”. It means that the cause of the inability to do the activity might not always be the 

linguistic one. As a result, you can help facilitate the process by cutting the sentences into 

pieces so that it is easier for your students to manage. You can also use different colours 

Directions: Listen to the conversation and put the sentences in the right order. 

…….. Dan:  Yeah. Then at 8 o’clock I have a shower, I get dressed and I have 

breakfast. I have a big breakfast: cereals, toast, bacon and eggs and orange juice. 

…….. Interviewer:  Thanks, Dan. That’s a busy day! 

…….. Interviewer:  Hello, Dan. 

…….. Interviewer:  You get up at 5 o’clock? Wow, that’s early! 

…….. Dan:  Yeah, sure. 

…….. Dan:  Hi. 

…….. Interviewer:  What do you do after classes? 

…….. Dan:  Sometimes I go to the gym and sometimes I meet my friends at a café. 

…….. Interviewer:  Can you tell me about a typical day in your life for the school 

magazine? 

…….. Interviewer:  What do you do after breakfast? 

…….. Interviewer:  What time do you have dinner? 

…….. Interviewer:  So, what time do you get up? 

…….. Dan:  Oh, I get up very early. I get up every day at 5 o’clock and go to the pool. 

Then I swim from 6 o’clock to 8 o’clock.. 

…….. Dan:  I have lunch at about 2 o’clock at the university. 

…….. Dan:  I have dinner at 7 o’clock, then I watch TV or go online and I usually go to 

bed at 10 o’clock. 

…….. Dan:  At 11 o’clock I go to university. I’m studying sports science and I have 

classes from 11 o’clock to 4 o’clock 

…….. Interviewer:  When do you have lunch? 
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between male and female speakers. In addition, you can pause after each line of the 

conversation so that students have some time to find and arrange the sentences.  

 The advantage of this activity is that it encourages students to listen to the whole 

dialogue unlike “Listen and Sort” that focuses on some words. However, they share similar 

limitation that comprehension is not the focus.  

4.1.3 Listen and Compare 

 The idea of “Listen and Compare” is to have students listen to two or more stories 

and compare the similarities and/or the differences. In order to compare the similarities or 

the differences among or between stories, students need to understand what they listen to. 

As a result, the advantage of this activity is that it improves comprehension skills. 

However, the limitation is that beginners might find it difficult to understand the stories 

they listen to. Consequently, you can provide assistance to help your students. For 

example, you can give a worksheet to help students manage the activity.  Please have a 

look at an example below. 

 

 

 

 

 

 

Figure 4.3 Worksheet for Listen and Compare 1 

 Directions: Listen and write the key ideas of each story in the table below. 

Story 1 Story 2 Story 3 
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 In case of beginners, the teacher can provide more help such as choices that 

students can choose. Here are two examples of worksheet that you can use. 

 

 

 

 

 

 

 

 

Figure 4.4 Worksheet for Listen and Compare 2 

 

 

 

 

 

 

Figure 4.5 Worksheet for Listen and Compare 3 

 

 Directions: Listen and choose the key ideas that are mentioned in each story in 

the table below. 

 

 

Story 1 Story 2 Story 3 

 

 

  

 

drinking a lot of water    exercise regularly 

avoid junk food    eating healthy food 

 Directions: Listen and circle the number of the story in which the key ideas are 

mentioned. 

- drinking a lot of water  1 2 3    

- exercise regularly    1 2 3 

- avoid junk food   1 2 3  

- eating healthy food   1 2 3 
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4.1.4 Listen and Match 

 The idea of “Listen and Match” is to have students listen to several stories and 

match the story with the most appropriate topic. This activity shares similar advantages 

and limitations with “Listen and Compare”. In order to match the story with the correct 

topic, students need to understand the story.  In other words, although it improves the 

comprehension skills, it requires a higher level of language proficiency.  

 In conclusion, listening is a receptive skill. In order to improve listening skills, 

students need to have a lot of comprehensible input. In case that the teacher is not a native 

or a near-native speaker of the target language, pre-recorded audio or video can be used in 

the classroom. What teachers need is to design meaningful tasks that encourage students to 

stay focused on the tasks. The focus of the task can vary, depending on the objective set, 

from the recognition of some phonic units, words, to the comprehension of the meaning of 

the listening materials.   

4.2 Teaching Reading Skills 

 Reading is regarded as one of the most important skills because it can be used to 

gain knowledge and information from various sources such as news, articles, and books. In 

the era of wide spread of technology, reading materials can be found in various platforms 

such as the Internet, application, e-books, and e-magazines. As a result, reading is an 

important skill for learners of English to improve. In order to obtain the maximum benefit, 

students need to be involved in both intensive and extensive reading (Harmer, 2015).  
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4.2.1 Intensive Reading 

 Intensive reading normally takes place in the classroom. The objectives of 

intensive reading are various such as vocabulary, specific grammatical structures, and 

comprehension. Students read the same reading passage selected by the teacher or derived 

from the course book. In addition, the activities involved in the reading process are 

normally led by the teacher. Basically, there are two main models of reading: bottom-up 

and top-down.  

4.2.1.1 Bottom-Up Models of Reading     

 Bottom-up models of reading comprise lower reading processes. This approach is 

perceived as a text-driven process. It is believed that students need to begin with 

fundamental basics of the language from letters, letter clusters, words, phrases, sentences 

and longer text in order to achieve comprehension (Anderson, 2003). Reading is viewed as 

a decoding process because students need to decode each word individually instead of 

reading the passage as a whole.  
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Figure 4.6 Bottom-Up Models of Reading 

 The learning activities may include the translation of words, the explanation of 

phrases, expressions, and idioms, and the analysis of the sentence structures. The exercises 

occurred using this model generally include underlining difficult words, finding 

inferences, and identifying synonyms or antonyms.  

4.2.1.2 Top-Down Models of Reading    

 In the top-down model of reading, on the other hand, students’ background 

knowledge plays a significant role in comprehending the passage. This approach is 

perceived as a concept driven process. Students make predictions and read the text to 

confirm or reject the predictions made (Anderson, 2003). The learning activities may 

include guessing what students are going to read from the title, subtitle, or illustration. In 
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addition, questions can be used to guide students to read to find the answers for better 

comprehension.     

 

 

 

 

 

 

 

 

 

Figure 4.7 Top-Down Models of Reading 

4.2.2 Extensive Reading 

 Extensive reading is an approach to second language reading. Unlike intensive 

reading, students are encouraged to read extensively. The key concept of extensive reading 

is that students must enjoy what they are reading. It is believed that when they enjoy 

reading, they will read more. In addition, the more they read, the better they will be at 

reading. As a result, students are normally allowed to choose their own reading materials 

to suit their level of language proficiency and their interests. They are recommended to 

choose the materials that they feel comfortable reading. As a result, the teacher should 
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provide a wide selection of reading materials for students to choose from. Graded readers 

are often used in extensive reading programmes as they are reading materials that are 

modified or simplified to suit different levels of language proficiency. The linguistic and 

sematic complexity are controlled and specified at the cover of the book to inform students 

how hard the reading material is. The graded reader scale is shown in Figure 4.3.     

 

 

 

 

Figure 4.8 The Extensive Reading Foundation Graded Reader Scale  

(Source: www.erfoundation.org)  

 

 Since one of the main focuses of extensive reading is the pleasure of students in 

reading, there should be no tests or exercises after reading. Students are encouraged to 

keep reading log or reading journal to record the title, the time they spend, and their 

reflection about the reading materials. Sometimes, students are encouraged to share their 

reading experience to their friends in class. The objective of after-reading activities is not 

to measure the success of reading but to keep tracks on their reading and encourage them 

to read extensively. 

4.3 Teaching Speaking Skills 

 There are many approaches in teaching speaking skills in a second language. 

However, communicative language teaching is perceived as one of the most effective ways 

to encourage students to communicate with each other. As discussed in Chapter II, the 



69 

 

main objective of communicative language teaching is to have students exchange 

information using the target language. This section discusses information gap activities, 

one of the most important activities in communicative approach in second language 

teaching. 

 An information gap activity is a kind of communicative activity that encourages 

communication between two or more students. Each student has different set of 

information and tries to exchange the information by asking and answering questions. It is 

important that they do not ‘see’ the information of their partners. The information must be 

exchanged through spoken form in the target language only. 

 There are three types of information gap activities: controlled, semi-controlled, free 

information gap activities. In a controlled information gap activity, the sentence patterns 

and vocabulary that students need to use in the activity are provided. What students need 

to do is to choose the appropriate sentences and vocabulary from the list to complete the 

task. For example, in Figure 4.9, each student has a different picture of a bedroom. They 

need to exchange information by asking “Where is the ….?” and by answering “The … is 

…. the…”. The controlled information gap activity is more appropriate for beginners. 

 

 

 

 

 

 



70 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 4.9 Example of Controlled Information Gap Activity  

(Source:https://en.islcollective.com/resources/printables/worksheets_doc_docx/bedroom_i

nformation_gap_activity/prepositions-of-place/93139) 

 

 In a semi-controlled information gap activity, students also need to exchange 

information but the sentence patterns and vocabulary are not provided. Students are 

encouraged to use their own language to complete the task. For example, in Figure 4.10, 

students need to find the differences in the two pictures by asking many questions. As you 

can notice that there is no sentence patterns provided, and that the possible questions and 

answers can be various. 
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Figure 4.10 Example of Semi-Controlled Information Gap Activity  

(Source: https://www.slideshare.net/OmidSanaei1/classroom-activities-chapter-2) 

 

 A free information gap activity is, in a way, similar to a semi-controlled one 

because the sentence patterns and vocabulary are not provided. What is different is that in 

a free information gap activity, a ‘situation’ is set and students need to take the roles they 

are assigned to complete the task. This kind of activity is often called ‘role-playing 

activity’. The goal of the activity is also to exchange information but they are free, in terms 

of semantic, syntactic and pragmatic choices. As a result, this type of activity is 

appropriate for more advanced students.  
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Figure 4.11 Example of Free Information Gap activity  

(Source: https://tesolatrennertnyc.wordpress.com/2013/08/28/tips-for-staging-successful-

role-plays/) 

 

4.4 Teaching Writing Skills  

 Writing is perceived by many students as one of the most difficult skills to learn. 

Writing requires not only linguistic knowledge, such as grammatical structures of the 

target language, but also the organisation of the contents. There are at least three levels of 

writing generally taught in the second language classroom: sentence writing, paragraph 

writing, and essay writing.  

 The main focus of sentence writing is to teach students to write a grammatically 

correct sentence structures. Simple, compound, complex, and compound/complex 
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sentences are normally taught. Apart from practicing the syntactic structures, the lessons 

also focus on how students can convey the meaning they intend to. 

 The next level of writing is paragraph writing. Writing a paragraph is not just a 

collection of sentences students have practiced in sentence writing because they also need 

to pay attention on the contents and the organisation of the paragraph. The teacher should 

teach the process of writing starting from writing the topic sentence. The topic sentence is 

the main idea of the paragraph students are going to write. A good topic sentence should 

inform readers what they are going to read. It should not be too broad or too narrow. 

 

 

 

 

 

 

  

Figure 4.12 Examples of Topic Sentences (adapted from Zemach & Islam, 2005, pp. 14-

15) 

 Once students learn how to write an appropriate topic sentence, they learn how to 

find supporting ideas to support their topic sentence. The supporting ideas can be 

examples, information, or personal experience. Figure 4.13 is an example of a good 

1. I have been studying karate. (There is no opinion or idea about the topic) 

Studying karate has given me strength and self-confidence. (Better topic sentence) 

2. School starts at 8:30 a.m.  (There is no opinion or idea about the topic) 

Getting ready for school in the morning is more difficult than any of my classes. (Better 

topic sentence) 

3. We study English in high school. (There is no opinion or idea about the topic) 

Studying English in high school helps you get a better job. (Better topic sentence) 
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paragraph since it has a clear topic sentence and supporting details to support the topic 

sentence. 

 

 

 

 

 

Figure 4.13 Example of a Paragraph  

(Source: http://patternbasedwriting.com/elementary_writing_success/paragraph-examples) 

 

 Essay writing is similar to paragraph writing in terms that the attention should be 

paid on both the syntactic structures and the organisation of the contents. The topic 

sentence is now called the main idea of the essay. The supporting ideas are extended into 

separate paragraphs. Figure 4.14 is an example of a good essay because it has a clear main 

idea that cats are excellent housepets. Moreover the writer provides convincing reasons 

(supports) why we should have cats as pets. 

 

 

 

 

 

 

 Oceans and lakes have much in common, but they are also quite different. Both 

are bodies of water, but oceans are very large bodies of salt water, while lakes are much 

smaller bodies of fresh water. Lakes are usually surrounded by land, while oceans are 

what surround continents. Both have plants and animals living in them. The ocean is 

home to the largest animals on the planet, whereas lakes support much smaller forms of 

life. When it is time for a vacation, both will make a great place to visit and enjoy. 
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Figure 4.14 Example of an Essay  

(Source: http://lklivingston.tripod.com/essay/sample.html) 

 

 

 

"A dog is man's best friend." That common saying may contain some truth, but dogs are 

not the only animal friend whose companionship people enjoy. For many people, a cat is 

their best friend. Despite what dog lovers may believe, cats make excellent housepets 

as they are good companions, they are civilized members of the household, and they 

are easy to care for. 

In the first place, people enjoy the companionship of cats. Many cats are 

affectionate. They will snuggle up and ask to be petted, or scratched under the chin. Who 

can resist a purring cat? If they're not feeling affectionate, cats are generally quite 

playful. They love to chase balls and feathers, or just about anything dangling from a 

string. They especially enjoy playing when their owners are participating in the 

game. Contrary to popular opinion, cats can be trained. Using rewards and punishments, 

just like with a dog, a cat can be trained to avoid unwanted behavior or perform tricks. 

Cats will even fetch! 

In the second place, cats are civilized members of the household. Unlike dogs, cats do 

not bark or make other loud noises. Most cats don't even meow very often. They 

generally lead a quiet existence. Cats also don't often have "accidents." Mother cats train 

their kittens to use the litter box, and most cats will use it without fail from that time on. 

Even stray cats usually understand the concept when shown the box and will use it 

regularly. Cats do have claws, and owners must make provision for this. A tall scratching 

post in a favorite cat area of the house will often keep the cat content to leave the 

furniture alone. As a last resort, of course, cats can be declawed. 

Lastly, one of the most attractive features of cats as housepets is their ease of care. Cats 

do not have to be walked. They get plenty of exercise in the house as they play, and they 

do their business in the litter box. Cleaning a litter box is a quick, painless 

procedure. Cats also take care of their own grooming. Bathing a cat is almost never 

necessary because under ordinary circumstances cats clean themselves. Cats are more 

particular about personal cleanliness than people are. In addition, cats can be left home 

alone for a few hours without fear. Unlike some pets, most cats will not destroy the 

furnishings when left alone. They are content to go about their usual activities until their 

owners return. 

Cats are low maintenance, civilized companions. People who have small living quarters 

or less time for pet care should appreciate these characteristics of cats. However, many 

people who have plenty of space and time still opt to have a cat because they love the cat 

personality. In many ways, cats are the ideal housepet. 
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Task 4.1 

In a group of four to five students, design one activity focusing on one skill and 

demonstrate in front of the class.  
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Course Syllabus 

CHAPTER V 

TEACHING MATERIALS 

After studying this chapter, students should be able to: 

  1. explain different types of teaching materials 

  2. know how to search for teaching materials 

  3. use language reference tools 

Contents 

 Chapter V discusses the following topics. 

  1. Textbooks 

  2. Authentic materials  

  3. ESL communities 

  4. Reference tools 

Teaching and Learning Procedures 

 Students participate in the following teaching and learning activities. 

  1. Students are divided into groups of four to five to discuss the teaching 

materials that they know. Then, they share their opinions to the class. The teacher adds 

comments and concludes the discussion. 



80 

 

  2. The teachers explain different types of teaching materials.  

  3. Students are asked to discuss the advantages and disadvantages of using 

textbooks and present their opinions to the class. The teacher adds comments and 

concludes the discussion. 

  4. Students learn about the benefits of authentic materials and how to find 

them on the Internet. They, then, are asked to find the examples of each type of authentic 

materials and present the results to the class. 

  5. Students learn how to use some language reference tools. After that, they 

are asked to use a reference tool to study the collocations of a word and present the 

findings to the class.  

Teaching Materials 

 The teaching materials in this chapter include: 

  1. Textbook 

  2. PowerPoint Presentation 

  3. Exercises 

Evaluation 

 Students will be evaluated from the following activities. 

  1. Participation in group and class discussion. 

  2. Presentation 

  3. Answers from the exercises.   
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Overview 

The sections in this chapter are: 

1. Textbooks 

2. Authentic materials  

3. ESL communities 

4. Reference tools 

CHAPTER V 
 Teaching Materials   

 

 

 

 

 

 

 Teaching materials are one of the most important factors in the learning and 

teaching process. A good teaching material can attract students and facilitate the teaching 

process. Nowadays, the resource that you can find teaching materials is not restricted to 

only textbooks, newspaper, magazines, and audio tapes like it was decades ago. The 

advanced technology facilitates the process of finding, creating, and sharing teaching 

materials. The resources, including textbooks, authentic materials, ESL communities, and 

reference tools are discussed in this chapter.   

5.1 Textbooks 

 Printed textbooks are the main teaching materials in many English classrooms. One 

of the reasons of using a commercial textbook is that it is convenient for teachers. The 

textbook is often “treated as the syllabus, and determines the goals and content of teaching, 

as well as the methods teachers use” (Richards, 2015, p. 594). 

 Textbooks can be divided into many types such as materials of specific age groups, 

specific skills, and specific purposes (Richards, 2015, p. 595). Moreover, there is a wide 
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range of commercial books published by many publishers for you to choose. However, the 

textbook you use is usually chosen by the administrators, based on the policy of the school 

and/or of the government. As a result, you are more likely to use the textbook that you do 

not take part in the decision making. You can simply follow the teaching steps provided in 

the teacher’s manual and use the materials, exercises, and activities available in the 

textbook. However, not all teachers follow all the teaching steps or do exactly what are 

written in the textbook. A textbook can be metaphorically viewed as a recipe, a 

springboard, a compass, and a survival kit (McGrath, 2002) depending on the teacher’s 

point of view. For example, a new teacher might use a textbook as a survival kit since she 

might have little experience and find it difficult to design her own lesson. On the other 

hand, a more experienced teacher might use a textbook as a springboard or compass or a 

map so that she can design her own lesson based on the framework specified.  

 Although textbooks are useful, in many ways, for teachers, they are often criticised 

by many educators and teachers since the language used in many textbooks are not 

authentic. This is because the textbooks are designed for pedagogical purposes and are 

sometimes simplified to suit the level of the learners. Moreover, traditionally, many writers 

believed that authentic texts “would expose learners to language that was unnecessarily 

complex and would not allow the writer to include a specific language focus” (Richards, 

2015, p. 609).     

5.2 Authentic Materials 

 An authentic material, in the field of language learning and teaching, refers to any 

materials that are normally used (and often created) by native speakers. The examples of 

authentic materials are newspapers, articles, movies, radio programs, and TV programs. 
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The language used in these materials are perceived as ‘authentic’ or ‘real’ because they are 

not modified, simplified, or created for pedagogical purposes.  

 The advantage of using authentic materials in the classroom is that they provide 

real language use that native speakers produce and receive. It is believed that providing 

students with such authentic language use can enhance the target language proficiency of 

students and prepare them for the real world outside the classroom. However, it is argued 

that the limitation of using authentic materials is that they are sometimes too difficult for 

students to comprehend. As a result, some teachers prefer using modified or simplified 

materials. For example, in the field of extensive reading (discussed in Chapter IV), it is 

believed that students should read easy materials for pleasure. The materials used in 

extensive reading programme are often simplified or graded. Graded readers are used 

because they are written with controlled vocabulary and structures. Teachers (or students 

themselves) can choose the materials to suit students’ ability. However, simplified 

materials are sometimes criticised that they are not the language native speakers normally 

use. 

 Authentic materials can be divided into three categories: texts, audio, and video. 

Traditionally, authentic text-based materials can be physical ones and are sometimes 

thought as expensive or not affordable for many teachers. Nowadays, thanks to the 

advance of technology, this kind of materials can be found on the Internet free of charge. 

This makes it easier for the teacher to get access to authentic materials. The potentials of 

each type in language learning and teaching are discussed below.  
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5.2.1 Text-Based Materials 

 Text-based materials have been used in the classroom for a long time. At the 

beginning of the history of language learning and teaching, reading texts are used to teach 

and study the vocabulary and grammatical structures of the target language (see discussion 

on language teaching approaches and methods in Chapter II). Nowadays, text-based 

materials can include a wide range of text such as news, articles, short stories, novels, 

movie scripts, menus, and labels. This kind of materials is usually used as a reading 

material to improve reading comprehension skills and to study vocabulary and 

grammatical structures. However, it can be used as a material to practice other skills. For 

example, an authentic menu from a restaurant can be used as learning and teaching 

material in a role-playing activity to improve speaking skills. In addition, a piece of news 

can be used as a source for students to read and write for or against the issue addressed in 

the news. 

5.2.2 Visual-Based Materials  

 Basically, visual-based materials refer to the materials that students can see. It is 

believed that seeing an object would help students understand the meaning of the 

vocabulary without showing the meaning in their first language. A visual-based material 

can be the authentic one (the real object) such as an apple and a carrot. If it is difficult to 

bring a real object to the class, a picture of that object can also be used.    

 5.2.3 Audio-Based Materials  

 Audio-based materials have also long been used in the language classroom. For 

example, in the audio-lingual method, audio-based materials are played to improve the 

listening skills of students. However, traditional audios are not authentic because the 
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conversations are created for pedagogical purposes. As a result, the language use in the 

traditional audios is not natural. At present, authentic audio-based materials can be found 

in the form of ‘podcast’. Podcast refers to an episodic series of digital audio (or video) 

files. Podcast can be used to develop listening skills (see detailed discussion on teaching 

listening skills in Chapter IV). 

5.2.4 Audio-Visual-Based Materials   

 Traditionally, audio-visual-based materials or videos were used in the language 

classroom in very similar ways as audio-based materials. Most of them were 

pedagogically-designed materials, and the contents were limited. Nowadays, since video 

clips are more accessible and affordable, teachers can choose the materials to suit the 

interest and the level of proficiency of their students. The Internet provides a wide range of 

audio-visual-based materials such as movies, music videos, documentaries, news, and TV 

programs. One of the advantages of this kind of materials is that the integration of motion 

pictures and sounds can interest, excite, and get attention from students. Moreover, the 

mentioned materials are authentic and provide students with natural language to study and 

to be exposed to.    

5.3 ESL Communities 

 We are in the era where you can interact with other people from all around the 

world anytime you want and anywhere you are. There are countless of virtual communities 

that you can join in order to talk with someone who shares the same interest. Similarly, 

there are many ESL communities and websites that you can find teaching materials created 

by other teachers of English. In addition, you can share your own teaching materials to 

other teachers of English around the world. You can also learn teaching techniques by 
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reading articles posted on the websites. In addition, you can discuss teaching issues with 

other teachers by posting your questions and comments on the web board.  

 

 

 

 

 

  

 

 ESL websites are great resources for teachers of English since you can find many 

useful information and resources that you can use in your class. Many ESL websites 

provide printable materials such as worksheets and exercises that you can download and 

print out for your classroom use. Some ESL websites provide lesson plans in almost every 

topic covering almost every form and function in English. You can simply download and 

use the printable lesson plans, or you can adapt them to suit your own class. However, you 

should bear in mind that not everything on the Internet is correct and appropriate for your 

students. Please make sure that you have checked the accuracy and the appropriateness of 

the materials before you bring them into your class. 

 

 

 

Task 5.1 

Directions: Search for an ESL website, explore it, and present to the class following 

the guided questions below. 

1. What are the important features of the website? 

2. Which one do you think the most interesting/ useful for your teaching? 

3. What are the limitations of the website? 
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5.4 Reference Tools 

 Apart from teaching the language skills, the teacher should teach students how to 

use available reference tools to help study the target language. There are many reference 

tools available such as dictionaries, concordances, and word processor. 

 A dictionary is the most common reference tool in learning a new language. A 

good dictionary provides the information in all aspects of the language. The following is 

the example of a dictionary. 

 

Figure 5.1 An Example of an Entry from Collins COBUILD Dictionary 

 You can see from the above figure that a standard dictionary provides a lot of 

information about, in addition to the meaning of the word. For example, it tells students 

how to correctly pronounce the word by providing the International Phonetic Alphabets 

(IPA) representing the ‘sound’ of the word. In addition, the forms, such as plural, present 

participle, and past participle and the function of the word are provided. Moreover, the 

examples of how the word is used in a sentence are also available. Students also learn how 

frequent the word is used by native speakers. Moreover, many dictionaries also provide 

explanation of grammatical rules, exercises, and cultural awareness. Recently, thanks to 
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the advance of technology, you can buy a computer program of a dictionary to use in your 

computer or your mobile phone. This version of a dictionary provides you multimedia 

such as audio and video files to complement the use of the dictionary. If you are connected 

to the Internet, you can also use most of the functions free of charge from the publishers’ 

websites.  

 Apart from dictionaries, concordancers are also useful for your students. 

Concordancers are the product from corpus linguistics. A lot of language use, spoken and 

written by native speakers, is stored in the computer for linguists to retrieve and find 

patterns of the language use. The following is an example of concordancers. 

 

 

 

 

   

  

 

Figure 5.2 An Example of a Concordancer  

(Source: https://ota.ox.ac.uk/documents/searching/handbook.html) 

 

 The above figure shows the results of a concordancer when searching the use of 

‘effective’. From this information, students can learn many things such as the position of 

the word in the sentences, and the adjectives and the preposition accompanying the word.  
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 The information from corpus linguistics can also be presented in the form of 

collocations. Collocations tell students which words normally occur with the word they are 

studying. Here is the example of collocations. 

 

 

 

 

 

 

Figure 5.3 An Example of Collocations 

 The above figure shows the result of the entry ‘afraid’. Collocations tell students 

the verbs, adverbs, and prepositions that can be used with the word ‘afraid’ and also show 

how to use them in the sentences. This information is very useful for students and can be 

used to improve productive skills especially writing.  

 

 

 

 

 

 

Task 5.2 

Directions: In a group of four to five students, study the collocations of the any word 

in English and present them to the class. 
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Exercise 5.1 

Directions: In a group of four to five students, brainstorm the examples of each type 

of materials and complete the following table. 

Text-based Materials  

 

 

 

Audio-based Materials  

 

 

 

Audio-Visual-based Materials  
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Course Syllabus 

CHAPTER VI 

CLASSROOM MANAGEMENT 

Objectives 

 After studying this chapter, students should be able to: 

  1. explain the different types of grouping arrangements 

  2. explain the role of the first language in the classroom 

  3. explain the characteristics of a disciplined classroom. 

Contents 

 Chapter VI discusses the following topics. 

  1.  Grouping Arrangements 

   1.1 Whole-class Teaching 

    1.1.1 Advantages of Whole-class Teaching 

    1.1.2 Disadvantages of Whole-class Teaching 

   1.2 Pairwork and Groupwork 

    1.2.1 Advantages of Pairwork  

    1.2.2 Disadvantages of Pairwork 

    1.2.3 Advantages of Groupwork 
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    1.2.4 Disadvantages of Groupwork 

  2.  Use of the First Language 

  3. Classroom Discipline 

Teaching and Learning Procedures 

 Students participate in the following teaching and learning activities. 

  1. Students are divided into groups of four to five to discuss the different 

types of grouping arrangements. The discussion includes the advantages and disadvantages 

of each type. 

  2. The representative of each group presents their ideas to the class. After 

all the presentations, the teacher summarises and adds comments. The teacher emphasises 

the meaning of the key terms that students need to know. 

  3. The teacher asks students to discuss the use of the first language in the 

classroom. 

  4. The representative of each group presents their ideas to the class. After 

all the presentations, the teacher summarises and adds comments. The teacher emphasises 

the meaning of the key terms that students need to know. 

  5. The teacher asks students to discuss the use of the discipline in the 

classroom. 

  6. The representative of each group presents their ideas to the class. After 

all the presentations, the teacher summarises and adds comments. The teacher emphasises 

the meaning of the key terms that students need to know.   
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Teaching Materials 

 The teaching materials in this chapter include: 

  1. Textbook 

  2. PowerPoint Presentation 

  3. Exercises 

Evaluation 

 Students will be evaluated from the following activities. 

  1. Participation in group and class discussion. 

  2. Answers from the exercises.  
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Overview 

The sections in this chapter are: 

1.  Grouping Arrangements 

 Whole-class Teaching 

 Pairwork and Groupwork 

2.  Use of the First Language 

3. Classroom Discipline 

   

 CHAPTER VI 
 Classroom Management   

 

 

 

 

 

 

 

 A positive learning environment is one of the most important factors of a 

successful lesson. Classroom management is concerned with the arrangement of both 

physical and affective dimensions of the classroom to provide an environment that support 

learning. In this chapter, you will learn some basics of classroom management in language 

teaching which are grouping arrangements, the use of the first language, and classroom 

discipline.   

6.1 Grouping Arrangements 

 The use of classroom space is an important factor to create a classroom 

community. Students can be seated in different configurations such as in rows, pairs, or 

groups depending on the purposes of the learning and teaching activities. For example, if 

you want to create a community of learning, seating arrangements should allow students to 

interact with others with the whole class, in pairs, or small groups (Richards, 2015).  
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6.1.1 Whole-Class Teaching 

 Whole-class teaching can be found in many contexts including English classrooms. 

In whole-class teaching, students can focus on teachers and the task in hand. This kind of 

grouping is useful for presenting information and for controlled practice (Harmer, 2007). 

Basically, students sit in rows. This type of seating is called ‘orderly rows’. One of the 

advantages of this arrangement is that teachers can have a clear view of all students and 

vice versa. However, there are several possible kinds of seating arrangements such as 

separate tables, horseshoe, and circle. Whole-class teaching has both advantages and 

disadvantages. The following sections discuss the advantages and disadvantages of whole-

class teaching. 

 

 

 

6.1.1.1 Advantages of Whole-class Teaching (Harmer, 2015, p. 177). 

 - It reinforces a sense of belonging among students. 

 - It is easy to give explanations, give instructions, and show materials. 

 - It allows teachers to gauge the mood of the class in general. 

 - Students and teachers feel secure. 

6.1.1.2 Disadvantages of Whole-class Teaching (2015, p. 178)   

 - Every student has to do the same thing at the same time and at the same pace. 

Task 6.1 

Directions: Discuss with your friend the advantages and disadvantages of whole-class 

teaching. 
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 - Each student does not have many opportunities to express their opinions or 

produce the language own their own. 

 - Many students may avoid participating in front of the whole class to avoid the 

risk of public failure. 

 - It does not encourage students to take more responsibility for their own learning. 

 - It may not appropriate for communicative learning activities.  

6.1.2 Pairwork and Groupwork 

 It is found that interaction (with teachers or peers) is important in the process of 

second language learning because students will have to listen to their interlocutors (input) 

and reply (output). That is the reason why pairwork and groupwork have been popular in 

language teaching for many years. Pairwork and groupwork can promote collaborative 

activity and encourage communication or interaction among students in communicative 

activities such as a role-play or an information gap activity. There are advantages and 

disadvantages of this kind of grouping. The following sections discuss the advantages and 

disadvantages of pairwork and groupwork. 

 

 

 

6.1.2.1 Advantages of Pairwork (Harmer, 2015, p. 181).   

 - It increases the amount of students’ speaking time. 

 - It promotes learner independence. 

Task 6.2 

Directions: Discuss with your friend the advantages and disadvantages of pairwork. 
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 - It allows teachers time to assist one pair or one group while the others continue 

working.  

 - It promotes cooperation and makes the classroom a more relaxed and friendly 

place.  

 - It is easy to organise.  

6.1.2.2 Disadvantages of Pairwork (Harmer, 2015, p. 181): 

 - Pairwork activities are normally noisy. 

 - Students may talk about something else while doing activities. 

 - Some students may prefer interacting with teachers to communication with their 

peers. 

 - Some students may not feel comfortable to work with someone they are not keen 

on. 

 

 

 

 

6.1.2.3 Advantages of Groupwork (Harmer, 2015, p. 182) 

 - It increases the amount of students’ speaking time. 

 - Personal relationships are less problematic because there are more than two 

people in the group.  

Task 6.3 

Directions: Discuss with your friend the advantages and disadvantages of groupwork. 
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 - It encourages broader cooperation and negotiation skills. 

 - It promotes learner autonomy. 

 - Students can choose their level of participation. 

6.1.2.4 Disadvantages of Groupwork (Harmer, 2015, p. 182) 

 - Groupwork may be noisy.  

 - Some students may not prefer groupwork activities. 

 - Some students are passive whereas others may dominate. 

 - It can take longer time to organise. 

6.2 Use of the First Language 

 As a matter of fact, all learners of English as a Second (or Foreign) Language come 

to the classroom with their mother tongue. For example, most of Thai students of English 

speak Thai as their first language. One important (and controversial) question is whether 

we should (or can) use students’ first language in the English classroom. If yes, to what 

extent?      

 

 

 

 Basically, it is suggested that the target language (English in this case) should be 

used in the classroom as much as possible because it provides input and the opportunity for 

students to make output. Interaction or communication in the target language is essential in 

Task 6.4 

Directions: Discuss with your friend whether we should use students’ first language 

in the classroom. 
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the process of second language learning. However, if teachers and students share the same 

first language, the use of first language can be useful. For example, teachers may use 

students’ first language to explain some complicated grammatical rules.  

 In conclusion, whether or not students’ first language is used in the classroom 

depends of the purpose of that particular learning and teaching activity. If the activity 

focuses on communication in order to develop students’ communicative competence, the 

target language should be used as much as possible. On the other hand, if the objective of 

the activity is to make students understand some complicated knowledge such as some 

grammatical rules, students’ first language may be useful. 

6.3 Classroom Discipline 

 

 

 

 For many teachers, classroom discipline is important for effective learning and 

teaching. Classroom discipline refers to the situation when “teacher and students accept 

and consistently observe a set of rules relating to classroom behaviour in order to facilitate 

smooth and efficient teaching and learning” (Ur, 2012, p. 244). Ur also proposed the 

characteristics of a well-disciplined classroom as follows (Ur, 2012, p. 245):  

 1. Learning is taking place. 

 2. It is quiet. 

 3. The teacher is in control. 

Task 6.5 

Directions: Discuss with your friend the characteristics of disciplined classroom. 
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 4. Teacher and students are cooperating smoothly. 

 5. Students are motivated. 

 6. The lesson is proceeding according to plan. 

 7. Teacher and students are aiming for the same objectives. 

 8. The teacher has natural charismatic authority.  

Ur (2012, pp. 245-246) suggested that there are various skills, attitudes and activities that 

help create a disciplined classroom. For example, teachers should have classroom 

management skills such as how to get students to raise their hands instead of shouting out 

answers. In addition, teachers should choose an appropriate teaching methodology so that 

students are willing and motivated to participate in the activities. Moreover, teachers 

should plan and organise lesson carefully. Finally, teachers and students should have good 

relationships.  

 In conclusion, disciplines are important in the classroom because students tend to 

pay more attention in a disciplined classroom than a chaotic one. However, we should bear 

in mind that a disciplined classroom does not equal quiet classroom. Communicative 

learning activities are often noisy. The emphasis of clear classroom rules can help us 

control the classroom.      

6.4 Conclusion 

 Classroom management is one of the most important factors in the learning and 

teaching process. For example, the different grouping arrangements affect how students 

interact with teachers or their peers. If you want your students to focus on you as in the 

presentation stage, you can use ‘whole-class teaching’ arrangement. If the main objective 
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of the activity is to enhance interaction and communication between two students, 

pairwork should be used. In case you need your students to exchange ideas, opinions, and 

information or to do collaborative work among more than two students, groupwork would 

be appropriate. Other issues that should be considered are the use of students’ first 

language and the discipline in the classroom. It is advised that we use the target language 

as much as possible in the classroom. Students’ first language may be used if you want to 

explain some complicated grammatical rules or to make sure your students understand 

how to do the assigned activities. Finally, the classroom should be disciplined to make sure 

that students pay attention to the lesson.  
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Course Syllabus 

CHAPTER VII 

ASSESSMENT 

Objectives 

 After studying this chapter, students should be able to: 

  1. explain the different types of assessment 

  2. explain the different types of test items 

 Contents 

 Chapter V discusses the following topics: 

1. Types of Assessment 

 1.1 Summative and Formative Assessment 

 1.2 Objective and Subjective Assessment 

 1.3 Alternative Assessment 

2.  Test Items 

  2.1 True/False 

 2.2 Multiple Choice 

 2.3 Matching 
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Teaching and Learning Procedures 

 Students participate in the following teaching and learning activities. 

  1. Students are divided into groups of four to five to discuss the types of 

assessment and test items.  

  2. The representative of each group presents their ideas to the class. After 

all the presentations, the teacher summarises and adds comments. The teacher emphasises 

the meaning of the key terms that students need to know. 

Teaching Materials 

 The teaching materials in this chapter include: 

  1. Textbook 

  2. PowerPoint Presentation 

  3. Exercises 

Evaluation 

 Students will be evaluated from the following activities. 

  1. Participation in group and class discussion. 

  2. Answers from the exercises.  
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Overview 

The sections in this chapter are: 

1. Types of Assessment 

 1.1 Summative and Formative Assessment 

 1.2 Objective and Subjective Assessment 

 1.3 Alternative Assessment 

2.  Test Items 

  2.1 True/False 

 2.2 Multiple Choice 

 2.3 Matching 

 CHAPTER VII 
 Assessment   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 Assessment is an important process of teaching. Before we teach, we set up the 

objectives of the lesson or the whole course. After each lesson or the course, we need to 

Task 7.1 

Directions: Discuss with your friend if assessment is important in the teaching 

process. Why? How? 
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assess whether the objectives we set have achieved and how well each student performs. In 

this chapter, you learn some types of assessment, and test items.  

7.1 Types of Assessment   

 There are several types of assessments that teachers and learners of English are 

likely to be involved. This section discusses the differences between summative and 

formative assessment and between subjective and objective assessment.  

7.1.1 Summative and Formative Assessment 

 The main goal of summative assessment is to assess what students have learned as 

a result of a period of instruction. It is an assessment “of learning” (Katz, 2014, p. 322). 

The purposes of summative assessment include documenting learning, diagnosing learning 

needs, providing information for communication linkages among students, families, and 

teachers, and planning and improving instruction (Katz, 2014, p. 322). Summative can be 

the test created and carried out by the teacher or an external authority. It can also be used 

as a placement test, as a final grade of the course, an entrance examination, and for 

acceptance into employment (Ur, 2012). The examples of summative assessment include 

IELTS (International English Language Test System), TOEFL (Test Of English as a 

Foreign Language), and TOEIC (Test Of English for International Communication).  

 On the other hand, formative assessment is carried out during a course, not the end 

of the course, in order to provide feedback, correction, and suggestions for improvement 

and for enhancing future learning. It is an assessment “for learning” (Katz, 2014, p. 322). 

The purposes of formative assessment include scaffolding learning, providing ongoing 

feedback during instruction and/or student performances, and engaging students in self-



111 

 

assessment (Katz, 2014, p. 322). Unlike summative assessment, formative assessment is 

usually carried out by the teacher as a part of the teaching process (Ur, 2012).   

7.1.2 Objective and Subjective Assessment 

 Assessment can also be categorized into two types: objective and subjective 

assessment. The question in objective assessment has a predetermined correct answer. 

Examples of objective assessment are matching and multiple choice items. On the other 

hand, subjective assessment refers to as constructed response items. The answers to the 

question can be a few words, sentences, or an essay.  

 

 

 

 

 

 

 

 

 

 

 

 

Task 7.2 

Directions: Discuss with your friend the advantages and limitations of subjective 

and objective assessment. 

Subjective Assessment Objective Assessment 

Advantages 

 

 

Advantages 

Limitations 

 

 

Limitations 
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 One of the advantages of objective assessment is that there is no bias in the 

marking process because the answers to the questions are predetermined. If the tests are 

given to different teachers for marking, the scores of the tests will be the same. On the 

other hand, subjective tests are more flexible. There can be more than one possible answer, 

normally written in sentences or passages, to a test question. The flexibility allows students 

to explain or to give information to support their ideas. However, the flexibility also results 

in the complexity of the marking process. The results of subjectivity of the raters such as 

the raters’ knowledge, beliefs, opinion, mindset, and biases would influence how they 

mark the test paper. In order to reduce this influence, the raters need concrete rating 

criteria called rubric scores.  

Category  Needs 

Improvement 

1 pts 

Satisfactory 

2 pts 

Good 

3 pts 

Excellent 

4 pts 

Grammar  Student was 

difficult to 

understand and had 

a hard time 
communicating 

their ideas and 

responses because 

of grammar 

mistakes.  

Student was able to 

express their ideas 

and responses 

adequately but 
often displayed 

inconsistencies 

with their sentence 

structure and 

tenses.  

Student was able to 

express their ideas 

and responses 

fairly well but 
makes mistakes 

with their tenses, 

however is able to 

correct 

themselves.  

Student was able to 

express their ideas 

and responses with 

ease in proper 
sentence structure 

and tenses. 

Pronunciation  Student was 

difficult to 

understand, quiet 

in speaking, 

unclear in 

pronunciation.  

Student was 

slightly unclear 

with pronunciation 

at times, but 

generally is fair.  

Pronunciation was 

good and did not 

interfere with 

communication  

Pronunciation was 

very clear and easy 

to understand.  

Vocabulary  Student had 

inadequate 
vocabulary words 

to express his/her 

ideas properly, 

which hindered the 

students in 

responding.  

Student was able to 

use broad 
vocabulary words 

but was lacking, 

making him/her 

repetitive and 

cannot expand on 

his/her ideas.  

Student utilized the 

words learned in 
class, in an 

accurate manner 

for the situation 

given.  

Rich, precise and 

impressive usage 
of vocabulary 

words learned in 

and beyond of 

class.  

Comprehension  Student had 

difficulty 

understanding the 

questions and 

topics that were 

being discussed.  

Student fairly 

grasped some of 

the questions and 

topics that were 

being discussed.  

Student was able to 

comprehend and 

respond to most of 

the questions and 

topics that were 

being discussed.  

Student was able to 

comprehend and 

respond to all of 

the questions and 

the topics that were 

being discussed 
with ease.  
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Table 7.1 Rubric for Speaking  

(adapted from http://www.rcampus.com/rubricshowc.cfm?sp=true&code=L47B46) 

 

 In addition, the two types of test are different in terms of the number of the items. 

An objective test can consist of more items than a subjective test. For example, a set of 

objective test can consist of 60 - 120 test items while a set of subjective test normally 

comprises no more than 10 items.  

7.1.3 Alternative Assessment 

 Alternative assessment refers to procedures used to measure real language use in 

more natural conditions. The procedures include self-assessment, interviews, portfolios, 

leaners journals, conversations, interviews, and observation (Brown, 1998). Brown and 

Hudson (1998) summarized that an alternative assessment should: 

 1. Require students to perform, create, produce or do something. 

 2. Use real-world contexts or simulations. 

 3. Are non-intrusive in that they extend the day-to-day classroom activities. 

Background 
Knowledge  

Student was 

lacking in 

background 

knowledge which 
hindered his/her 

responses to the 

questions regarding 

class materials.  

Student showed 

decent background 

knowledge of class 

material, making 
his/her responses 

incomplete.  

Student displayed 

well knowledge of 

class information 

and topics.  

Student presented 

excellent 

background 

knowledge from 
class topics and 

was able to add 

more information 

in their response.  

 
Fluency  

Speech is very 

slow, stumbling, 

nervous, and 

uncertain with 

response, except 

for short or 

memorized 

expressions. 
Difficult for a 

listener to 

understand  

Speech is slow and 

often hesitant and 

irregular. 

Sentences may be 

left uncompleted, 

but the student is 

able to continue.  

Speech is mostly 

smooth but with 

some hesitation 

and unevenness 

caused primarily 

by rephrasing and 

groping for words.  

Speech is effortless 

and smooth with 

speed that comes 

close to that of a 

native speaker.  
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 4. Allow students to be assessed on what they normally do in class every day. 

 5. Use tasks that represent meaningful instructional activities. 

 6. Focus on process as well as products. 

 7. Tap into higher-level thinking and problem-solving skills. 

 8. Provide information about both the strengths and weakness of students. 

 9. Are multiculturally sensitive when properly administered. 

 10. Ensure that people, not machines, do the scoring, using human judgment. 

 11. Encourage open disclosure of standards and rating criteria. 

 12. Call upon teachers to perform new instructional and assessment roles. 

Ur (2012, pp. 169-170) suggested that alternative assessment such as teacher assessment, 

continuous assessment, self-assessment, and portfolio are useful as they solve some 

problems in traditional assessment. However, the alternative assessments also have their 

own limitation since most of them subjective and are regarded as unreliable. 

7.2 Test Items 

 There are many kinds of test items that you can use. Each of them has advantages 

and limitations, so you need to think carefully when you choose to include the types of test 

items in your test paper. Ur  (2012, pp. 176-177) provided a number of test items including 

true/false, multiple-choice, gapfills, matching, dictation, focused cloze, rewrite, sentence 

completion, translation, mistake correction, wordsearch, and unscramble sentences. In this 

section, some popular test items are discussed below. 
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7.2.1 True/False  

 True-False items are used to measure receptive knowledge such as in reading and 

listening skills. Students have to decide whether the statement is true or false according to 

the passage the have read or heard. This kind of test items is quite easy for teachers to 

construct. However, students can guess since they have fifty-fifty chance of getting the 

answer right.  

7.2.2 Multiple-choice 

 

 

Figure 7.1 Multiple-choice Question 

 Multiple-choice may be the most popular type of test items. It is used to measure 

knowledge in most skills. For example, it can be used to measure reading and listening 

comprehension and grammatical knowledge. The advantage of multiple-choice items is 

that it is objective. The bias from teachers will not affect the results. Moreover, the chance 

of guessing is less than true/false items. However, it should be noted that this kind of test 

items is difficult for teachers to construct. 

 

 

 

 

 

He …. to school every day. 

a. go  b. goes  c. went  d. going 
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7.2.3 Matching 

 

 

 

 

Figure 7.2 Matching 

 Matching is normally used to measure knowledge of vocabulary, synonyms and 

opposites. Students have to match the vocabulary with the correct meaning or picture. 

Sometimes, they have to match the vocabulary with the synonymous or opposite word. 

The construction of this kind of test items is not complicated. However, please make sure 

that you have only one right answer for each item. 

  

 

  

 

 

 

 

 

Task 7.3 

Directions: Discuss with your friend the advantages and disadvantages of each type of 

test items. 

Directions: Match the vocabulary with the synonym. 

….. 1. cold    a. warm 

…. 2. hot    b. cool 

…. 3. fast    c. quick 
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Course Syllabus 

CHAPTER VIII 

LESSON PLANNING 

Objectives 

 After studying this chapter, students should be able to: 

  1. explain the importance of a lesson plan in teaching English 

  2. identify the components of a lesson plan 

  3. create a lesson plan 

Contents 

 Chapter V discusses the following topics. 

  1. The components of a lesson plan 

  2. Setting behavioural objectives 

  3. Teaching and learning procedures 

  4. Teaching materials 

  5. Evaluation 
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Teaching and Learning Procedures 

 Students participate in the following teaching and learning activities. 

  1. Students are divided into groups of four to five to discuss the importance 

and components of a lesson plan.  

  2. The representative of each group presents their ideas to the class. After 

all the presentations, the teacher summarises and adds comments. The teacher emphasises 

the meaning of the key terms that students need to know. 

  3. Students are asked to discussed with their members in their groups and 

create each section of a lesson plan including the behavioural objectives, the teaching and 

learning procedures, the teaching materials, and the evaluation. 

  4. Students present their lesson plans to the class. The teacher and other 

students adds comments. 

  5. Students are asked to do exercises. Then the teacher presents the possible 

answers and provides the explanations.  

Teaching Materials 

 The teaching materials in this chapter include: 

  1. Textbook 

  2. PowerPoint Presentation 

  3. Exercises 
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Evaluation 

 Students will be evaluated from the following activities. 

  1. Participation in group and class discussion. 

  2. Answers from the exercises.  

 

 

 

 

 

 

 

 



122 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



123 

 

Overview 

The sections in this chapter are: 

1. The components of a lesson plan 

2. Setting behavioural objectives 

3. Teaching and learning procedures 

4. Teaching materials 

5. Evaluation 

Task 8.1 

Discuss with your friends what would happen if the teacher came to class without 

planning her lesson ahead. 

CHAPTER VIII 
 Lesson Planning   

 

 

 

 

 

 

 

 

  

 

 

 

 We normally do our routines such as brushing our teeth and taking a bath 

automatically. These kinds of habits can be done without a concrete plan. However, when 

we have to do something outside our routines, planning ahead helps us manage the 

activities effectively and avoid unexpected and unpleasant events. For examples, if we are 

to take a trip abroad, we should make the itinerary, book the plane ticket, and reserve a 

hotel room. The plan we make may vary in terms of details. Some may prefer very detailed 

plan, while some may find unplanned events exciting. No matter your preference is, some 
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Task 8.2 

Discuss with your friends what should be included in a lesson plan. 

kind of planning is still useful for any activities. Similarly, in the pedagogical context, 

lesson planning is also important for teachers of any subjects including English.   This 

chapter discusses the components of a lesson plan, setting behavioural objectives, and PPP 

model of teaching. 

 

 

8.1 Components of a Lesson Plan   

 Lesson planning is created to use as a road map for a class (Purgason, 2014). 

Without a well-designed plan, teachers, especially the inexperienced one, may find it 

difficult to manage their class. For example, she might mix up the sequences of the 

activities or cannot manage the time of each activity appropriately.    

 Normally teachers prepare their lesson but not all of them write a detailed lesson 

plan. Some experienced teachers may just write down the outline of the lesson on a piece 

of paper while inexperienced may need a more detailed lesson plan. Ur (2012) argues that 

a written lesson plan is essential even for experienced teachers since it encourages teachers 

to think concretely and practically and ensures that all the materials are prepared and that 

the sequences are ordered appropriately. However, in the real world, it is possible to find 

that some teachers do not have any lesson plans at all. On the other hand, some new 

teachers who are required to create a very detailed lesson plan might perceive it as a time-

consuming task that they have to do rather than a useful tool for managing their class. 

  The format of a lesson plan may vary depending on the policy of the school you are 

working for. In some contexts, a very detailed lesson plan is strictly required to be 

submitted in advance. On the other hand, in some contexts, especially at tertiary level of 
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education, an official lesson plan is not a requirement. As a result, a lesson plan may differ 

in terms of format, but it shares similar essential components. Please have a look at the 

template of a lesson plan in Figure 8.1. 

 

 

 

 

 

 

 

 

 

 

Figure 8.1 A Simple Lesson Plan Template 

 From Figure 8.1, you can see that a lesson plan basically consists of a number of 

components. Some components are normally determined by the curriculum such as the 

topic and the time while some are the important decisions that teachers have to make for 

their class. In my opinion, the objectives are very important because they are the goal of 

the lesson. Next, you need to decide which language skills you want to focus. It can be one 

separate skill or integrated skills depending on the objectives that you set. It should be 

Topic:  

Time:   

Objectives:   

Focused Skills:   

Teaching and Learning Procedures: 

 Presentation 

 Practice 

 Production 

Teaching Materials: 

Evaluation: 
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Task 8.3 

Discuss with your friends whether the following is an appropriate behavioural 

objective. 

“Students should be able to apply the knowledge in their daily lives.” 

noted that the topic, the objectives and the focused skill(s) that you choose will determine 

the rest of the components: the teaching and learning procedures, the teaching materials, 

and the evaluation. The teaching and learning procedures can be written using keywords 

and phrases or full sentences. Whether very detailed or rough steps are required to be 

written depends on different contexts. In either case, well-designed sequences and 

activities are vital. The materials used in the lesson also depend on the objectives and the 

learning and teaching activities (see more detailed discussion in Chapter V). Finally, the 

evaluation process is used to assess whether the lesson achieve the objectives set (see more 

detailed discussion in Chapter VII).  

8.2 Setting Objectives 

 Setting objectives is one of the most significant processes in lesson planning 

because objectives are the goals of the lesson. As aforementioned, the objectives will 

determine the teaching and learning activities, the materials used, and the evaluation. In a 

lesson plan, we normally set behavioural objectives stating the behaviours of the students 

after the lesson. It is essential that those behaviours must be observable or measurable so 

that you can see whether or not the objectives of the lesson are achieved.  
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 From the example in Task 8.3, even though the objective sounds like the main goal 

of learning a new language, it is difficult to measure whether or not the students do apply 

the knowledge in their daily lives. A more concrete and measureable objective should be 

what the students can do after the lesson. Here is a more appropriate measureable 

objective.  

 “Students should be able to describe the appearances of a person.” 

 It can be seen that you can evaluate whether or not the students can describe the 

appearances of a person and how well they do by using speaking or writing tasks. 

 In addition, a good objective should be suitable for the topic. Basically, the topic is 

a broad function or situation such as “Food”, “At the Hotel”, and “Shopping”. You should 

make a decision, if not determined by the curriculum, about the focus of the lesson and set 

appropriate objectives. For example, if the topic is “Shopping”, the possible objective can 

be “Students should be able to ask and tell the price of the items.” 

 In conclusion, the objectives are very important because they are the goals and will 

determine other components of the lesson. In addition, a good objective should be relevant 

to the topic and can be measured or observed. 

8.3 Teaching and Learning Procedures  

 Many models of language teaching have been proposed. One of the most popular 

models for communicative language teaching is PPP Model. PPP stands for Presentation, 

Practice, and Production, which are the stages of teaching a second language. This section 

discusses how this common model can applied as the teaching and learning procedures in 

the lesson plan.   
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8.3.1 Presentation 

 Presentation is the first stage of teaching in this model. The objective of this stage 

is that you present the contents of the lesson. You can start this section with a warm-up 

activity such as a song or a language game (See more detailed discussion in Chapter III). 

Please bear in mind that although the main purpose of a warm-up activity is to get 

students’ attention, the activity should be related to the lesson somehow. For example, if 

you are to teach how to describe people, the song or the language game that you choose 

should be about the descriptive adjectives or the sentence structures that students will learn 

in the later stage. 

 After a warm-up activity, you can teach the vocabulary and the sentence structures 

that students need to know. Basically, this stage is carried out to prepare students with the 

essential knowledge for the later stages. You might take more active role in this stage 

trying to present, teach, and explain the contents of the lesson. 

8.3.2 Practice 

 The second P of this model of teaching is Practice. The main objective of this stage 

is to have students practice the language that they have learned in the Presentation stage. 

As a result, students usually take a major and active role in this stage. You change your 

role to be a facilitator who provides the learning activities and a counselor who provides 

assistance when students face problems during the activities. There are many learning 

activities that can be done in this stage such as information gap activities and role-playing 

activities (See also Chapter IV). 
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8.3.3 Production 

 The last P of this model stands for Production. The main objective of this stage is 

to encourage students to transfer the knowledge and skills they have learned in the first 

two stages into a new (but related) situation or skill. For example, if students learn how to 

describe a famous singer in the Presentation and Practice, they might be encouraged to use 

the knowledge and skills of describing people to describe one of their classmates or family 

in the Production stage. They can also be encouraged to transfer among language skills. 

For example, if they learn how to ‘write’ about the appearances of a famous singer, they 

can be encouraged to ‘talk” about the appearances.  

8.4 Teaching Materials 

 In the lesson plan, you need to specify the teaching materials you plan to use in the 

lesson. The teaching materials can be the worksheets and the knowledge sheets specifically 

designed to use in the lesson. In some classes, authentic materials such as food, equipment 

and paints are used to interest students. In some circumstances, multimedia materials such 

as pictures, slides (PowerPoint Presentation), audio clips and video clips can also be used. 

You can create your own teaching materials by compiling the materials from various 

sources. The Internet is regarded as a virtual community where teachers of English can 

share their teaching materials (See more detailed discussion in Chapter V).  

8.5 Evaluation 

 The last section of the lesson plan is how you evaluate the lesson. The main 

purpose of evaluation is to assess whether or not the lesson is successful according to the 

objectives set. Moreover, we, teachers, need to measure how well each student performs in 

the lesson. This can be evaluated through various ways such as an observation, students’ 
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participation, students’ performances, assignments and tests (See more detailed discussion 

in Chapter (VII).  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Exercise 1 

Directions: Set one behavioural objective for the following topics. 

1. At a Restaurant 

………………………………………………………………………………… 

2. At the Airport 

………………………………………………………………………………… 

3. Food 

………………………………………………………………………………… 

4. Making a Complaint 

………………………………………………………………………………… 

5. Hobbies 

………………………………………………………………………………… 
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Exercise 2 

Directions: Design the teaching and learning procedures according to the objectives 

provided and present to the class. 

Objectives: Students should be able to ask and give directions. 

Presentation 

………………………………………………………………………………………………. 

……………………………………………………………………………………………… 

……………………………………………………………………………………………… 

Practice 

………………………………………………………………………………………………. 

……………………………………………………………………………………………… 

……………………………………………………………………………………………… 

Production 

………………………………………………………………………………………………. 

……………………………………………………………………………………………… 

……………………………………………………………………………………………… 



132 

 

References 

Purgason, K. B. (2014). Lesson planning in second/foreign language teaching. In M. 

Celce-Murcia, D. Brinton, M.,  & M. Snow, A. (Eds.), Teaching English as a 

second or foreign language. Boston, MA: HEINLE CENGAGE Learning. 

Ur, P. (2012). A course in English language teaching (2nd ed.). Cambridge: Cambridge 

University Press. 

 

 


	หน้าปก
	ปกใน
	คำนำ สารบัญ
	Teaching_Chater I_Introduction
	Chapter I Introduction

	Teaching_Chapter II_Approaches and Methods
	Teaching_Chapter III_Songs and Games
	Baa Baa Black Sheep
	Five Little Monkeys
	Old MacDonald Had A Farm
	Bingo
	Ball Game
	Describing Appearances of People
	Twenty Questions

	Teaching_Chapter IV_Skills Teaching
	Teaching_Chapter V_Teaching Materials
	Teaching_Chapter VI_Classroom Management
	Teaching_Chapter VII_Assessment
	Teaching_Chapter VIII_Lesson Planning

